REACH Coordinator
Handbook
A Guide for REACH Coordinators

REACH Georgia. Change Lives.

Welcome REACH Coordinators!
The REACH Georgia program was designed to provide academically promising students with the
comprehensive support needed to persist through middle and high school, gain access to college, and achieve
post-secondary success. Thank you for the role that you will play in such an important endeavor!
In an effort to ensure program quality and consistency across the state, we have developed a Coordinator
Handbook that can be used for quick reference and as a customizable guide. This tool was designed to support
you in your appointed role and to answer the most frequently asked questions. The Handbook addresses
concepts that will provide clarity as it relates to your role as Coordinator, the Mentors’ role, the REACH Scholars’
role as well as the overall structure and purpose of mentorship.
You will also find in this Handbook a reference to the REACH mentoring standards. High quality
mentoring is essential to the success of the REACH program. Every mentoring program is unique in structure but
all programs should strive towards meeting and/or exceeding these standards.
We hope that you find this Handbook useful and we look forward to supporting your future success!

The REACH Team
Brad Bryant
Vice President
brad@gsfc.org
o: 770.724.9248

Keisha Hull
Executive Director
keishah@gsfc.org
o: 770.724.9070

Sara Neeley
Business Development Consultant
sara_neeley@hotmail.com
o:678.640.3494
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Getting Started!
Processes and Procedures
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School System Application Process
Interested school systems should:
• Complete the REACH Scholarship Program application, including detailed descriptions of how program
requirements will be met, including, but not limited to how the systems will:
o Identify the REACH Coordinator.
o Establish a mentor program or utilize an existing local program.
o Identify the Academic Coach to monitor Scholars’ academics, behavior and attendance as well as
their transition from middle school to high school.
o Develop plans to engage the community and sustain the program financially and programmatically
(note: school system must raise a portion of scholarship funds for the second cohort of REACH
Scholars and thereafter).

Post School System Application Process
Once a school system is selected to participate, the school system should:
• Note Student Selection Criteria below and distribute applications to potential scholars accordingly.
• Develop a student application submission and committee interview timeline.
• Select a REACH Signing Day Ceremony date to take place in the Fall; an official REACH Signing Day
will be identified by REACH Georgia Staff and communicated to all systems.
• Create a Community-based student selection committee (See below).
• Select qualifying REACH Scholars to participate.
• After scholars have been selected, submit required applicant information to REACH Georgia and retain
original applications for your records.
• Establish or utilize an existing mentoring program to pair REACH Scholars with mentors.
• Pair REACH Scholars with an Academic Coach to monitor student progress and develop
education/career plans.
• Plan REACH related activities, programs, and a signing ceremony.
• Report program performance measures and REACH Scholar data into the STARS database.
Begin raising funds for the next cohort of 8th grade REACH Scholars.

Student Application Process
School systems select Scholars by:
•

Identifying students to apply (see Selection Criteria). Counselors, Principals, Superintendents or anyone
else who is able to identify students most in need of the REACH Scholarship may assist in narrowing the
pool of applicants after the minimum criteria is met.

•

Requiring student applications to be filled out in full along with one academic recommendation and one
community recommendation.

•

Reviewing student applications (nomination form, proof of eligibility for FRL, citizenship/residency
requirements, grade/attendance/discipline reports, etc.).

•

Developing an interview process using a community-based selection committee for final scholar selections.
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Student Selection Criteria
The REACH Program Regulations provide requirements for student eligibility. Eligible students must:
1. Be a U.S. citizen or an eligible non-citizen for 12 consecutive months prior to the first day of classes of the
spring term of the REACH Scholar’s 7th grade school year.
2. Be enrolled in a REACH School System in an eligible middle school.
3. Qualify for the Free or Reduced Lunch Program through parent/guardian application for eligibility or
through Direct Certification of students who meet one of the following criteria:
Lives in a family unit receiving SNAP (Food Stamp) benefits;
Live in a family unit receiving TANF benefits;
Identified as homeless;
Identified as foster, or
Identified as migrant
*Please note: School System CEP status is no longer an automatic qualifier. Each individual student must prove
Free and Reduced Lunch eligibility either through Direct Certification or parent/guardian application eligibility.
4. Not have had more than two in-school suspensions during the two semesters or four quarters immediately
preceding the spring term of the student’s 7th grade year.
5. Do not have any crime and/or drug convictions.
6. Not be deemed truant (truant: any child who is subject to compulsory attendance and who has more than
five (5) days of unexcused absences during either the student’s middle school calendar years).
7. Have his/her parents/guardians complete and submit a release of information form, as part of the
application process, authorizing the school to provide Georgia Student Finance Authority information
related to the student’s participation in the program.
8. Demonstrate academic promise (grade, attendance, and behavior requirements).
The REACH Georgia Program also provides guidance in the selection of Scholars. Preference should be given to:
•
•
•
•

Future first generation college students.
Students who have less than a 3.0 cumulative grade point average in core courses but have the potential to
make A and B grades.
Students who have no disciplinary infractions during the two semesters immediately preceding the spring
term of the student’s 7th grade year.
Students who have the potential to succeed at the postsecondary level.

Post-Selection
Scholars sign a contract committing to:
• Maintain strong grades:
o Cumulative GPA 2.5 or better REACH GPA in middle school and high school. (GPA is
calculated by GSFA/GSFC in the same manner as GSFA/GSFC calculates the high school grade
point average for initial HOPE Scholarship eligibility).
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Minimum 2.0 GPA and Satisfactory Academic Progress in college.
Remain drug and alcohol free.
Meet with the REACH mentor weekly with a minimum of 8 face-to-face meetings per semester.
Meet with the Academic Coach 1 time per month.
Attend REACH program activities.
Maintain good attendance.
o A student’s attendance record must demonstrate the student’s adherence to the established
policies and procedures of the local board of education and adherence to mandatory state school
attendance policies over the previous school year.
o Any student deemed Truant is ineligible for the REACH Program.
o Participating School Systems may establish and require REACH Scholars to adhere to more
rigorous attendance requirements for the purpose of REACH
Maintain good discipline and behavior.
o A student must not have more than two total combined Level I and/or Level II disciplinary
infractions or one Level III disciplinary infraction and no out-of-school suspensions, as defined by
Georgia’s Progressive Discipline Model (O.C.G.A. § 20-2-735, et seq.), during the school year
immediately preceding the final semester of the student’s 7th grade year.
o In the case of an 8th, 9th, 10th, or 11th grader entering the program pursuant to Section 5204.4,
the student must not have more than two total combined Level I and/or Level II disciplinary
infractions or one Level III disciplinary infraction and no out-of-school suspensions, as defined by
Georgia’s Progressive Discipline Model (O.C.G.A. §20-2-735, et seq.), during the school year
immediately preceding the first day of classes of the Spring semester which precedes the academic
year during which the student will first become a REACH Scholar.
o Participating School Systems may establish and require REACH Scholars to adhere to more
rigorous discipline eligibility requirements for the purpose of REACH Program eligibility.
Develop educational and career plans.
Graduate from high school.
Enroll in a University System of Georgia or Technical College System of Georgia institution or an eligible
private postsecondary institution of their choice.
o

•
•
•
•
•

•

•
•
•

Funding Model
REACH provides all funds for a school system’s first cohort of 8th grade Scholars ($10,000 for each REACH
Scholar).
For each new cohort of 8th grade REACH Scholars (second year of a school system’s participation and each year
thereafter), the school system raises funds to support a portion of the scholarship and REACH funds the
remainder. The portion of the school system’s financial responsibility is based on the relative wealth of the county.
REACH uses the Georgia Department of Community Affairs Jobs Tax Credit Tier Levels to determine the funds
needed per scholarship:
Tier 1 counties = $1,500
 Tier 2 counties = $2,500
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Tier 3 counties = $3,500
 Tier 4 counties = $5,000


Counties are ranked and placed in economic tiers using the following factors: highest unemployment rate; lowest
per capita income; and highest percentage of residents whose incomes are below the poverty line.
The 2016 Job Tax Credit Rankings may be found here:
http://www.dca.state.ga.us/economic/taxcredits/programs/documents/2016_JTC_County_Ranking.pdf

Student Selection Committee
After you have chosen the students for consideration, the final selection needs to rest on the shoulders of a
community group. This group will become the core of your fundraising team. There is a lot of positive energy in
the selection process and those involved develop a relationship with the students. Once, they have chosen your
Scholars, it will become important to them that these students and the REACH Program succeeds in your school
system.
Potential selection committee participants:
• Business leaders
• Faith-based leaders
• University or community college personnel
• Chamber of Commerce or local rotary member
• Local “Champions/Heroes”
The benefits of the local community as a selection committee:
• They develop relationships with the Scholars through the interview process.
• The final selection of Scholars will rest on the shoulders on this community group and not on the school
system.
• The committee will have the energy for bring in funding and attracting possible funders after interacting
with the Scholars.

Community Engagement & Fundraising
Through participation in REACH, school systems are encouraged to utilize community resources in order to
provide comprehensive support for scholars, thereby eliminating a duplication of services. REACH Georgia Staff
helps school systems “connect the dots” to access community resources and foster local partnerships. Develop
and maintain a healthy relationship with community partners to ensure ongoing program and fundraising support
and engagement. After the selection process has taken place, ask this committee to do the following:
•

Make a list of possible businesses/service clubs/local individuals that might contribute to the REACH
scholarship.
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•
•
•
•

Thinking about your community, what are some possible fundraising efforts that would be effective in
your community?
Looking at your list, designate if they have the potential of being a small, medium or large donor. Assign a
possible amount they might contribute.
Who should be making each call/writing a letter/planning the events?
Talk about the benefits of donating to REACH in your community.

Research and stay abreast to the resources available within the community. Consider the following community
resources to help build and support your overall local REACH efforts.
• Existing Community Based Mentoring programs (Big Brothers Big Sisters, Boys and Girls Club,
Communities in Schools, YMCA);
• Community Members/Families/ Local “Champions” (those with deep roots and history in the
community);
• Chamber of Commerce;
• Service Clubs (Rotary Club, Kiwanis Club, etc.);
• Colleges, Universities, Tech. Schools;
• Foundations (School and Family);
• Politicians/School Board Members;
• Faith Based Organizations;
• Local Businesses and Corporate Partners;
Increase fundraising by showcasing your Scholars:
• Have the Scholars speak at Rotaries, Chambers and other service organization.
• Present the Scholars at your PTA’s and discuss how this scholarship is going to change their lives.
• Look for opportunities to have the local paper, TV and radio stations showcase your Scholars.
• Look to the businesses for opportunities for your Scholars to job shadow or intern. These Scholars are
helping change the culture of the community and increase your community’s skilled workforce.
Examples of current fundraising methods by the REACH Sites:
• Rotary Club and/or Kiwanis Club
• Grants
• PTA donations
• Monthly payroll deductions
• Competitive sports events (i.e. kickball tournament)
• School gala and/or beauty pageant
• Letter writing campaign
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Compliance Checks
As mentioned, high quality mentoring and academic coaching are essential to the success of REACH Georgia
scholars. Adequate documentation of each mentoring and academic coaching session is required and should be
made readily available to REACH Georgia staff.
Additionally, Program Coordinators should check in with the mentor at a minimum of once per month. These
ongoing contacts will help ensure that the mentor and youth meet regularly and are also important for uncovering
any start-up problems that require program coordinator’s immediate assistance. Many school-based mentoring
programs keep track of how frequently each pair is meeting by having a logbook at the school where mentors sign
in.
The check-in discussion during this period should be focused on monitoring the quality of the mentoring
relationship, assessing whether it is making progress toward its goals, learning whether the mentor or youth is
losing interest in the match, and helping to address problems that may be arising between the pair. While the
mentor log may prove to be a useful tool for monitoring, program coordinators should strive towards a personal
interaction as best practice.
Compliance Agreement
The REACH Program Coordinator agrees to the following and will maintain records as proof of compliance:
 School system agrees to adhere to REACH mentoring standards as noted in program regulations and
coordinator handbook.
 Program Coordinator agrees to ensure that mentors and academic coaches meet regularly with REACH
Scholars as outlined in the program regulations.
 Program Coordinator agrees to secure and maintain in the STARS Database, or in any manner prescribed
by REACH Georgia, accurate records that detail all Mentor and Academic Coaching interactions with
REACH scholars.
 Program Coordinator agrees to check in with the mentor at a minimum of once per month to ensure
relationship quality.
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The Academic
Coach
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What is an academic coach?
Academic coaches will meet with REACH Scholars 1 time per month and work with students to increase
academic success, performance and personal motivation. They do not usually work with actual academic content
but strive to refine the student’s academic skills, time management, organization, study skills and self-advocacy to
ensure academic success and to encourage a smooth transition into college.
Upon graduation from high school, Scholars are awarded up to a $10,000 scholarship. While over 50 public and
private college are partnering with REACH, pledging to match, and in some cases, double match the scholarship,
there may still be an unpaid balance. In an effort to minimize this financial barrier, the Academic Coach is also
asked to assist scholars with exploring other means of funding by using the GAFutures.org financial planning tools
as well as identifying local scholarship opportunities.

Middle School Coaching
Middle school students tend to struggle in 4 major categories: changing classes, acceptance, responsibility and
organization. During the middle school transition, some students can also experience isolation and feel as though
they are behind. Getting a handle on the following topics and learning the tools necessary to master them is critical
to their success.
1. Organization
2. Time Management
3. Increasing Study Skills/Note Taking Skills
4. Developing Test Taking Strategies
5. Managing Papers and Projects
6. Improving Writing Skills
7. Communication and Social Skills
8. Increase Self-Confidence
9. Accountability and Self-Advocacy
10. Social Acceptance & Bullying
11. Goal Setting
12. Learning Styles
13. Activities and personal life
School counselors and educators are mandated to complete the following checklist for each 8th grade student
enrolled in their middle school, per BRIDGE law. REACH Georgia is in line with all state standards as set by
The State Department of Education.


Explore at least three occupations and save the occupational information in their portfolios prior to the
transitional parent/student conference or student led conference



Complete an Individual Graduation Plan to utilize during the face-to-face transitional conference between
middle and high school



Made aware of “Move on When Ready” program (dual enrollment opportunities) by February 1 of their
8th grade year.
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High School Coaching
When students transition into high school, the pressure to succeed and gain acceptance into a college or university
is heightened. Many students must now balance academics with their social, personal, athletic, and work life. By
increasing self-confidence and motivation, high school students learn to gain more control and satisfaction during
this time. Getting a handle on the following topics and learning the tools necessary to master them is critical to
their success.
1. Increasing Time Management Skills
2. Increasing Study Skills
3. Learning Note Taking Skills
4. Developing Self-Confidence & Communication Skills
5. Improving Writing Skills

Move on When Ready (MOWR)
Move on When Ready (MOWR) is Georgia’s new dual enrollment program that allows high school students to
earn college credit while working on their high school diploma. The new law streamlines the existing dual
enrollment options (Move on When Ready, Accel and HOPE Grant) into one program with one funding source.
By consolidating the existing programs into a single program, it will be easier for students and parents to navigate
and take advantage of the available options to enroll in college courses while still in high school. The new MOWR
program includes provisions to help remove some of the financial barriers that may prevent students from
participating in a dual enrollment program.
High schools are to provide MOWR program information to each 8th grade public school student at the time the
student is developing his or her individual graduation plan as required by O.C.G.A. 20-2-327. To be eligible to
participate in the MOWR program, students must be in the 9th, 10th, 11th or 12th grade at a participating eligible
high school or in a home study program operated in pursuant to O.C.G.A. 20-2-690.
The MOWR program has term specific application deadlines. The student, high school/home study program or
parent and the postsecondary institution must complete the MOWR application and submit it to GSFC by the
following deadlines:
TERM
Fall
Winter
Spring
Summer

APPLICATION DEADLINE
October 1
March 1
March 1
May 15

References available on GAFutures.org: FY 2016 Move on When Ready Program Regulations, Move on When
Ready Web page, MOWR FAQs for Students/Parents, and Dual Enrollment Comparison Chart.

Activities
Scholars that participate in the following activities prior to graduating from high school may find transitioning into
college a lot smoother and may also be more successful at doing so. The Academic Coach should facilitate as
many of these activities as possible.
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Career
Exploration

•Learn About Self (Interest Profiler)
•Career Assessment (Aptitudes and Abilities)
•Career Finder
•Have a Job Shadowing experience
•Schedule Informational Interviews
•Get involved in school related and extracurricular
actvities i.e. Beta Club, Band, sports, etc.
•Sign up to participate in Community Service
activities
•Create an account on www.GAFutures.org

Financial
Planning

•One-on-One or Small Group Financial Aid Overview
with Scholar and parent/guardian.
•One-on-One or Small Group FAFSA Completion
Session (As early as October!) for Senior Scholars
•Scholarship Searches
•Utilize the www.GAFutures.org website resouces

College
Planning
and
Preparation

•Test Prep (SAT/ACT)
•Essay Prep
•Resume Building
•Postsecondary School Exploration
•Attend PROBE College Fairs
•Research Programs and Majors at colleges
•College application completion assistance
•College comparison activity to narrow college selection to 2-3 colleges
•Senior Scholars should consider connecting with a college student that attends
their college of interest (Student Ambassador; Student Leadership)
•Senior Scholars should connect with college Admissions Rep. and Financial Aid Rep.
•Campus Tour/Virtual Campus Tour
•Attend College Information Session
•Attend a College Summer Program

17 | P a g e

Activities by Grade
The following chart lists highly recommended activities by grade that should be discussed with scholars during
coaching sessions. The list serves as a guide to college readiness beginning as early as middle school. Academic
coaches (AC) should reference the following topics in their conversations with scholars to assist the scholar with
timely decision making and college preparation.

Q: Who should use the activity by grade list?
A: Academic coaches will find the list of college prep activities by grade very useful in their monthly
discussions with their scholars. Mentors and parents of middle and secondary school scholars may also
find this list helpful.

Q: How should the activity by grade list be used?
A: The academic coach may use the following list as a conversation starter during coaching sessions with
their scholar and as a way to track student progress towards college entry.

Q: What is the activity by grade list?
A: A list of highly recommended activities by grade, starting with middle school, created to help students
prepare academically and financially for education beyond high school.

Q: When should a coach refer to the checklist?
A: Each academic coaching session is an ideal time for the coach to reference the checklist beginning at
the start of every school year. The mentor and parent may join the conversation to reiterate the
importance of certain milestones.
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8th Grade

9th Grade

10th Grade

11th Grade

12th Grade

The AC should
encourage scholar to
maintain good grades.

The AC should discuss
AP courses with the
scholar.

The AC should
encourage the scholar to
take the
PSAT/NMSQT.

The AC should
encourage the scholar to
read a lot.

The AC should
encourage the scholar to
research careers that are
of interest.

The AC should discuss
colleges and their
admissions
requirements with the
scholar.
The AC should
encourage the scholar to
take the PSAT or the
Pre ACT.

The AC should
encourage the scholar to
visit www.kids.gov to
learn about jobs and to
find fun online games.

The AC should
encourage the scholar to
make a list of their
awards, honors,
extracurricular activities,
and paid or volunteer
work.
The AC should
encourage the scholar to
consider participating in
academic enrichment
programs, summer
workshops and STEM
activities.

The AC should
recommend that the
scholar works,
volunteers or takes a
summer course.

The AC should assist
the scholar with
searching for
scholarships at
GAFutures.org.

After its Oct. 1 release,
the AC should remind
the scholar to complete
and submit their
FAFSA at fafsa.gov
The AC should assist
the scholar with
registering and taking
the SAT, ACT and/or
COMPASS test. The
scholar should check
with their colleges of
choice to see what they
require.
The AC should assist
the scholar with
completing college
applications; paying
close attention to
deadlines.

The AC should
research and encourage
scholars to attend career
information fairs and
events.

Summer before 12
grade, the AC should
assist scholar with
creating a username and
password and FSA ID at
StudentAID.gov/fsaid.

The AC should assist
with ensuring that
counselors submit all
required documents by
the deadline (i.e.
transcript and letters of
recommendation) to the
colleges which the
scholar is applying.

The AC should assist
the scholar with creating
an account on
GAFutures.org

The AC should
encourage scholar to
research majors that
might be a good match
with your interests and
goals.
The AC should work
with the scholar to learn
the differences between
grants, loans, workstudy, and scholarships.

Summer before 12
grade, the AC should
help the scholar narrow
their list of colleges and
help to coordinate visits
to them.
Summer before 12
grade, the AC should
encourage the scholar to
contact colleges and
request information and
admissions applications.
The AC should discuss
with the scholar whether
they should apply under
a college’s early decision
or early action program.

The AC should
encourage the scholar to
visit colleges that have
invited them to enroll
and assist with
scheduling the visit.
The AC should assist
the scholar with
comparing colleges that
they have an interest in.

*The AC should
remind the scholar to
add to the REACH
Scholar portfolio.

*The AC should
remind the scholar to
add to the REACH
Scholar portfolio.

*The AC should
encourage the scholar to
utilize the REACH
portfolio in the college
application process.

The AC should
encourage scholars to
think about going to
college and discussing
their thoughts and ideas
with their REACH
Mentor, Academic
Coach and other adults.
The scholar should ask
them about their job
and what education they
needed for it.
The AC should
encourage the scholar to
take challenging and
interesting classes.
The AC should help the
scholar begin to develop
strong study habits.

The AC should
encourage the scholar to
become involved in
school-or communitybased activities that let
them explore their
interests and learn new
things.
*The AC should
consider encouraging
the scholar to create a
REACH Scholar
portfolio.

*The AC should
remind the scholar to
add to the REACH
Scholar portfolio.

The AC should assist
the scholar with
registering and taking
the SAT, ACT and/or
COMPASS test in
advance.

th

th

th

st
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*REACH Scholar Portfolio
Portfolios are a great way to engage and involve scholars in their educational growth journey. It can provide
structure for involving students in extracurricular and college readiness activities and serve as a visual model for
showcasing their accomplishments. While developing and maintaining a REACH Scholar portfolio is optional, it
is a viable activity that should be considered for measuring student progress.
Below you will find sample portfolio sections that can be added to a folder, 3 ring binder or saved in an electronic
format.
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• GAFutures.org registration information
• Career Interest Profile Results
• Job Shadowing Experiences
• Informational Interviews
Career Exploration • Sample Job Applications

College Planning

Transcripts

Goals

Extracurricular
Activities

• College Research and Comparison Exercise
• College brochures
• Financial aid resources

• Academic transcripts
• Professional Resume
• Writing Samples

• Short Term Goals (Annual)
• Long Term Goals (Annual)
• Consider developing goals in the following areas: Education, Work, Spiritual, Relationship, Health/Fitness,
Art/Music/Creativity, Study Skills

• Community Service - List any experiences and activities that you have participated in
• Sports - List sports teams that you have joined and positions held/played
• Clubs/Organizations - List organizations that you have joined and positions held for each

• Awards/Certificates

• Character and Academic letters of recommendation
Letters of
Recommendation
& Awards

• Note college and career aspirations, thoughts and ideas
• Note Mentoring experiences

Journal
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REACH
Mentoring
Standards
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REACH Mentoring Standards
High quality mentoring is essential to the success of the REACH Georgia Scholarship Program. Every mentoring
program is unique in structure but all REACH Participating School Systems must agree to adhere to the following
REACH Mentoring Standards to ensure your REACH Scholars have adequately screened, trained, matched,
monitored and supported REACH mentors.
1. REACH School System ensures mentors aim to meet with their mentee weekly with a minimum of 8 face-toface meetings per semester.
2. REACH School System must obtain a comprehensive background check on all mentors prior to matching.
3. REACH School System will provide a minimum of two hours of pre-match training and pre-match riskmanagement training for all mentors.
4. REACH School System will match each mentee with a mentor who is 18 years or older with a preference to
those who have a post-secondary credential.
5. REACH School System will monitor mentor and mentee relationships and check-in at a minimum of once
per month.
6. REACH School System will assess mentoring matches regularly to determine viability of the pair and make
necessary adjustments when needed.
7. REACH School System will offer post-match mentor training at a minimum of 1 time per academic year.
8. REACH School System has a documented closure (termination) process for both anticipated and
unanticipated closures.
9. REACH School System has a documented re-match policy and procedure.
10. REACH School System ensures that scholar completes and submits surveys to REACH Georgia

REACH Georgia Mentoring Standards - Expanded
REACH School System ensures mentors aim to meet with their mentee weekly with a minimum of 8 face-toface meetings per semester.
• Note: Regular contact between mentors and mentees are associated with stronger and longer lasting
mentoring relationships. REACH Coordinators will be responsible for documenting mentoring
sessions in the STARS database to ensure regularity.
2. REACH School System must obtain a comprehensive background check on all mentors prior to matching.
• Note: Youth services programs that are volunteer-based are considered potentially “high-risk”
environments for abuse to occur. A background check is an essential practice for keeping all program
participants safe. Background checks must meet all school system regulations. Screening should include
a national search of the sex offender and child abuse registries.
3. REACH School System will provide a minimum of two hours of pre-match training and pre-match riskmanagement training for all mentors.
• Pre-match training for all mentors should cover the following topics:
 Program requirements (e.g., match length, match frequency, duration of visits, protocols for
missing, being late to meetings, and match termination).
1.
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•

 Mentors’ goals and expectations for the mentee, parent or guardian, and the mentoring
relationship.
 Mentors’ obligations and appropriate roles.
 Relationship development and maintenance.
 Ethical and safety issues that may arise related to the mentoring relationship.
 Effective closure (termination) of the mentoring relationship.
 Sources of assistance available to support mentors.
 Opportunities and challenges associated with mentoring specific populations of youth (e.g.,
children with an incarcerated parent, youth involved in the juvenile justice system, youth in
foster care, high school dropouts), if relevant.
 Initiating the mentoring relationship.
 Developing an effective, positive relationship with mentee’s family, if relevant.
Pre-match risk management training for all mentors should cover the following policies:
 Appropriate physical contact
 Contact with mentoring program (e.g., who to contact, when to contact)
 Relationship monitoring requirements (e.g., response time, frequency, schedule)
 Approved activities
 Mandatory reporting requirements associated with suspected child abuse or neglect, and
suicidality and homicidally
 Confidentiality and anonymity
 Digital and social media use
 Overnight visits and out of town travel
 Money spent on mentee and mentoring activities
 Transportation
 Emergency and crisis situation procedures
 Health and medical care
 Discipline
 Substance use
 Firearms and weapons
 Inclusion of others in match meetings (e.g., siblings, mentee’s friends)
 Photo and image use
 Evaluation and use of data
 Grievance procedures
 Other program relevant topics

• Note: Mentors who receive pre-match mentor training are more satisfied in their role and in turn have
higher retention rates. Pre-match training also fosters a favorable perception about the quality of the
mentoring relationship which positively influences mentoring outcomes.
4. REACH School System will match each mentee with a mentor who is 18 years or older with a preference to
those who have a post-secondary credential.

• Note: Mentors who are the same age or younger than their mentee may lack independence in
perspective-taking and objectivity which can lead to unwarranted assumptions about their similarlyaged peers. Mentees will benefit most from Mentors who are older, have more life experiences and
are college and career driven.
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5.

REACH School System will monitor mentor and mentee relationships and check-in at a minimum of once
per month.

• Note: The REACH Program Coordinator must continuously monitor and support the mentoring
relationship in order to assist the match in navigating any challenges that might arise due to changing
developmental needs over time. Monitored and supported mentoring relationships are more
satisfying, lead to more favorable youth outcomes and ensure child safety.
6. REACH School System will assess mentoring matches regularly to determine viability of the pair and make
necessary adjustments when needed.

• Note: The REACH Program Coordinator must continuously monitor and observe the mentor-mentee
relationship to ensure that their meetings are in line with REACH program goals, rules and guidelines.
Periodic assessments of the mentoring relationship by program staff can yield valuable information.
Identified challenges within the mentoring relationship should be addressed, mediated and/or assessed
for termination if warranted.
7. REACH School System will offer post-match mentor training at a minimum of 1 time per academic year.

• Note: Post-match training can help mentors maintain or restore momentum as well as understand
relationship roadblocks and challenges. Post-match training is also an opportunity to address more
difficult issues now that mentors have had some experience with mentoring and have more
individualized questions.
8. REACH School System has a documented closure (termination) process for both anticipated and
unanticipated closures.

• Note: Closure or termination is a normal phase within the mentoring relationship. Negative
consequences for the mentee is often a result of relationships that end prematurely; but with a proper
agency process and with support in place, matches cope better with the loss of the mentoring
relationship. Mentoring programs should have a written plan in place and communicate the policies
and procedures with all members of the match.
9. REACH School System has a documented re-match policy and procedure.

• Note: Following the termination of a mentoring relationship, if deemed appropriate, the program may
consider re-matching interested mentees or mentors. It is recommended that the program have
specific, written policies and procedures in place to facilitate a smooth transition.
10. REACH School System ensures that scholar completes and submits surveys to REACH Georgia.

• Note: Surveys are used to extract valuable information that can be used for program improvements
and they also provide an opportunity for mentees to share their experiences and the impact of the
mentoring relationship.
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Mentoring 101
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RECRUITMENT
Recruitment focuses on recruiting appropriate mentors and mentees, by realistically describing the program’s
objectives and expected outcomes. Recruitment strategies should build positive attitudes and emotions about
mentoring, and target mentors and mentees whose skills, backgrounds, and needs best match the goals and
structure of the program.

Tips for Recruiting and Retaining Your Mentors
Recruiting Your Mentors
Target and Inform Your Audience
• Identify internal and external target audiences
• Craft a powerful message and talking points
• Send a packet of information and FAQs
Build Community Commitment
• Make presentations to local organizations
• Check media editorial and community calendars for best times to publicize
• Publicize stories and testimonials of local mentors
• Ask local media for public service announcements and coverage during National Mentoring Month
• Set up media interviews for print media, TV, and radio
• Ask local businesses, hospitals and state agencies to help you recruit employees
• Ask churches, schools, community-based organizations, nonprofits and local businesses to publish articles
Mobilize Community Action
• Create a call to action
• Create a media blitz
• Host special events to recruit volunteers and increase community awareness
• Celebrate milestones during the year
• Compile reports, testimonials, photos, achievements, media clippings and coverage
• Publicize numbers of recruits and good-news stories as the year progresses
• Debrief on successes and need for improvements as you plan next year’s celebration

Retaining Your Mentors = C.A.R.E.
Communication
• Mentors should receive appropriate information from the program coordinator regarding any special
needs the mentee might have. Mentors should feel free to mention any problems they are experiencing so
that your school system and your volunteers can work together to solve them.
Appreciation
• Mentors should be thanked often and effusively, by both their mentees and your school system.
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Respect
• Mentors should be greeted warmly and with respect each time they come to mentor.
Enjoyment
• Mentors should have a good time mentoring and should look forward to being with their mentees.

Goals for a Successful Mentor Recruitment Session
Goals:
•
•
•
•
•
•

To provide prospective mentors with the information they need to decide if they have the personality,
commitment and time to mentor a young person
To provide a clear definition of mentoring and mentoring expectations
To give information about where and when mentoring will take place
To explain the application process and criminal background check policies
To explain REACH Georgia’s mentoring policies and standards
To explain the support that will be provided to mentors by the school or mentoring program

Keys to a Successful Recruitment Event:
•
•
•
•
•
•
•

If possible, make sure the school or mentoring program is ready to place mentors within six to eight weeks
of the recruitment session
Make sure someone from management (the higher, the better) opens the recruitment session and explains
the support mentors will receive
Give mentors plenty of notice so they can put it on their calendars
Keep it to 1 hour
Have food (coffee, soda and light snacks are fine);
Invite an experienced mentor to be on the agenda. They are often the best salespeople for the program
Keep extra handouts for those who could not attend but still may be interested.

SCREENING
Screening focuses on screening prospective mentors to determine whether they have the time, commitment, and
personal qualities to be a safe and effective mentor; and screening prospective mentees to determine if they have
the time, commitment, and desire to be effectively mentored. Screening emphasizes keeping participants,
especially young people, safe in mentoring relationships.

Qualities of Successful Mentors
•

Personal commitment to be involved with another person for an extended time — generally, one year at
minimum. Mentors have a genuine desire to be part of other people’s lives, to help them with tough
decisions and to see them become the best they can be. They have to be invested in the mentoring
relationship over the long haul to be there long enough to make a difference.
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•

•

•

•

•

Respect for individuals and for their abilities and their right to make their own choices in life. Mentors
should not approach the mentee with the attitude that their own ways are better or that participants need
to be rescued. Mentors who convey a sense of respect and equal dignity in the relationship win the trust of
their mentees and the privilege of being advisors to them.
Ability to listen and to accept different points of view. Most people can find someone who will give advice
or express opinions. It’s much harder to find someone who will suspend his or her own judgment and
really listen. Mentors often help simply by listening, asking thoughtful questions and giving mentees an
opportunity to explore their own thoughts with a minimum of interference. When people feel accepted,
they are more likely to ask for and respond to good ideas.
Ability to empathize with another person’s struggles. Effective mentors can feel with people without feeling
pity for them. Even without having had the same life experiences, they can empathize with their mentee’s
feelings and personal problems.
Ability to see solutions and opportunities as well as barriers. Effective mentors balance a realistic respect
for the real and serious problems faced by their mentees with optimism about finding equally realistic
solutions. They are able to make sense of a seeming jumble of issues and point out sensible alternatives.
Flexibility and openness. Effective mentors recognize that relationships take time to develop and that
communication is a two-way street. They are willing to take time to get to know their mentees, to learn new
things that are important to their mentees (music, styles, philosophies, etc.), and even to be changed by
their relationship.

TRAINING
Training is essential to the success of a mentoring program. Training focuses on ensuring that prospective
mentors, mentees, and their parents or guardians have the basic knowledge, attitudes, and skills needed to build a
safe and effective relationship. Training of mentors, particularly, has documented implications for the length of
match relationship as well as both parties’ perceptions of the quality of the relationship.

Mentors Want to Know
Logistics:
• How is a match made?
•

What things are considered?

•

How much time/how often do I spend with my mentee?

•

Will there be training so I know what activities I can do with them?

•

What if the match doesn’t seem to go well?

The Mentees:
• What are the mentees like?
•

What challenges do they face?

•

What are their backgrounds?

•

Why are they in this program?
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The Relationship:
• What roles will I play – parent, teacher, friend?
•

Am I doing or saying the right things?

•

Why am I not feeling satisfied with my work with this mentee?

•

What do I do if I’m going on vacation?

•

Can I give my mentee money or a gift?

•

How do I answer questions about sensitive issues (e.g. sexuality, drug use, etc.)?

•

What should we talk about?

•

Why doesn’t my mentee open up to me?

The Family:
• How do the parents feel about their child getting a mentor?
•

How might the family respond to me?

•

Do I contact the mentee’s parent?

•

How can I know I’m helping them when I feel their parents are telling them the opposite of what I am
telling them?

Enhancement Training for Mentors
One way to keep mentors connected is to hold workshops or other training events that show them how to
enhance their mentoring experience. Before designing such events, survey mentors to ask what types of additional
training they think would be helpful.

Potential topics include:
•
•
•
•
•
•
•

Adolescent Behavior and Youth Development
Quick and Cost-free Activities to do with your Mentee
Mentoring and Diversity
Effective Relationship Building
Communication and Conflict Resolution
Bridging the Gap Between Generations
Values and Self-Awareness.

Training Options:
•

•
•

Connect with experts in your community to deliver training. Consider contacting personnel from nearby
universities and colleges who might have expertise; some may even provide free training. Perhaps a
researcher/professor could talk about the effects of poverty on youth for an hour, followed by a Q&A
session.
Partner with local community agencies that work with your target population. For example, you could
invite an agency that works with troubled youth to share tips on building relationships.
Contact REACH Georgia staff for additional resources.
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Attendance Boosters for Meetings and Training:
•

•

•

•

Offer refreshments or a simple dinner to entice people to come straight from work to the meeting. Solicit
a local deli to provide food. Or, have a themed potluck where your program provides a main dish and
volunteers or parents bring side dishes or desserts.
Offer mentors the opportunity to receive a gift. For example, if mentors attend four out of five training
sessions throughout the year, their name is entered into a drawing for a dinner for two, theater tickets and
so on.
Give mentors a sense of ownership over their meetings by rotating their responsibilities. For example,
begin each meeting with a quote for reflection, and assign one mentor to bring in the quote for each
meeting. Or, ask different mentors to call the others the day before a meeting to remind them to attend.
You can also assign each mentor to bring in a resource to share.
When selecting dates for future meetings, ask your mentors for their input. Discuss potential dates at a
meeting where most mentors are present so they can provide feedback about their availability. Since
people are usually pressed for time, consider cutting back networking meetings to twice a year.
Supplement those meetings by sharing relevant information and tips via e-mail, directing mentors to
helpful Web sites and other resources.

Preparing Youth
Just as participants need to be trained for their role as a mentor, it is equally important to orient youth to the
program and the expectations of a mentee. Youth should be willing, committed, and available to have a mentor
and open to the process. The overall objective of mentee training is to help youth become aware of the many
benefits of participant fully in the mentoring relationship and to help them understand their role in making the
relationship work. Pre-match training of mentees will allow them to:
• Learn about the concept of mentoring
• Understand the roles of those involved in the program
• Develop reasonable expectations for the mentoring relationship
• Understand their responsibilities as mentees
• Learn how to get the most out of their mentoring relationships
• Understand the limits of confidentiality and the boundaries of the mentoring relationship
• Enhance skills for recognizing and dealing with inappropriate or abusive behavior by adults
• Know how to obtain assistance if they have questions or concerns, and
• Practice skills that will assist them in the mentoring relationship
The following list offers some examples of the types of information often covered in mentee trainings:
 Defining the concept of a mentor
 The role of mentors in your program
 The role of parents, and the youth themselves, in the program
 The ground rules of program participation
 An introduction of program staff
 The history and purpose of the program
 Boundaries and confidentiality issues
 Effectively communicating with their mentors
 How to use the Mentee Handbook
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 Getting the relationship started effectively
 Who to contact when a problem arises
 Program paperwork issues, such as surveys, tracking logs, and evaluation forms
You may reference the Training New Mentees pdf located in the Resources section of this manual for additional
training resources.
Periodically, mentees should meet as a group to discuss their reactions and feelings about the program. These
group activities will help the program coordinator monitor the mentor-mentee relationships.
The following are some suggested training strategies for mentees:
• Use a group activity/warm up exercise to break the ice and facilitate interaction among the youth. This
should be conducted at the beginning of each session.
• Summarize the goals of the project, such as doing well in school, finding an after-school or summer job,
exploring career development, etc.
• Define mentoring and the role of a mentor.
• Describe the mentors who will be in the program.
• Provide some ideas and activities for helping youth to get to know their mentors.
• Introduce the mentoring project as a rare and exciting opportunity.
• Have a youth give testimony about how his/her mentor was helpful.
• Identify expectations of youth participants and discuss strategies for making this an optimal experience.
• Have youth brainstorm the kinds of things they would like to do with their mentor.
Common questions asked by youth in intergenerational mentoring programs, according to Linking Lifetimes and
Across Ages, include:

Why do we have mentors?
How often do I meet with my mentor?
Do we get to choose our mentors?
Can I bring a friend?
Since he/she is older, will he/she like to do the things I like to do?
What if I don’t like my mentor?
Can my mentor do sports activities with me?
Will my mentor be my parent and tell me what to do?
Is everything I say to my mentor confidential?
Do I have to tell my mentor about my family?
How do I tell my mentor that I’m having sex/pregnant, suspended from school, etc.?
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MATCHING AND INITIATING
Matching helps create appropriate mentoring relationships by using strategies most likely to increase the odds that
the relationship will be safe and effective. Matching should consider individual characteristics about the mentor
and mentee in order to foster an enduring relationship. Initiating is the step that formally establishes the
mentoring relationship.

Considerations for the Matching Process
Common Interests
• Vocational, educational and recreational.
Goals for the Scholar
• Educational enrichment, self-esteem enhancement, cultural enrichment, family and peer relationship
improvement.
Backgrounds
• Childhood upbringing, culture, religion.
Life Experiences
• Absence of parent in household, growing up as the oldest child in a large family, death of a parent, raised
by a grandparent, foster youth, first generation.
Expressed Preferences
• Review of scholar and mentor application.
• Race, gender, culture, sexual orientation, age.
Acceptance of Cross-Gender or Alternative Types of Matching
• Agreement by mentor, youth and parent/guardian.
Strengths and Weaknesses of Volunteer and Client
• Personality types, academic level, open-mindedness, energy level.

MONITORING AND SUPPORT
Monitoring and support is critical to mentoring not only to create satisfying and successful relationships, but also
to adjust to changing needs of the mentee and mentor, and to ensure safety. Support ensures ongoing advice,
problem-solving, training, and access to resources for the duration of a mentoring relationship.
Many programs have found that the following approach works well:
1. Contact the mentor within the first two weeks of the match. Use this contact to make sure the pair is
meeting, to find out what activities they have done together and to assess how the mentor feels about the
match thus far.
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2. During the next few months, continue to check in with the mentor once per month. These ongoing
contacts will help ensure that the mentor and youth meet regularly and are also important for uncovering
any start-up problems that require program staff’s immediate assistance. Many school-based mentoring
programs keep track of how frequently each pair is meeting by having a logbook at the school where
mentors sign in. While the mentor log may prove to be a useful tool for monitoring, program coordinators
should strive towards a personal interaction as best practice.
3. The check-in discussion during this period should be focused on monitoring the quality of the mentoring
relationship, assessing whether it is making progress toward its goals, learning whether the mentor or youth
is losing interest in the match, and helping to address problems that may be arising between the pair. Your
program should also make sure that mentors know how to contact staff, whenever necessary, for advice
and support.
What Questions Should We Ask During the Check-Ins?
Possible questions for the mentor include:
 How is your match going? How do you feel about being a mentor?
 Do you and your mentee enjoy spending time together?
 What kinds of activities do you do when you are together?
 How do you decide what activities to do together? Do you and your mentee have trouble thinking up
things to do together?
 Do you spend much time talking?
 How often do you see your mentee? How much time do you spend together at each meeting?
 Does your mentee keep appointments with you? Does he or she show up on time?
 When was your last meeting? What did you do together?
 Do you talk to your mentee on the telephone? How often? (for community-based programs)
 Do you need help with anything? Is there anything interfering with your match?
 How would you describe your mentee’s behavior? Does your mentee exhibit any behavior that you do not
understand?
 How are things going with the parents and other family members? Is the parent of your mentee
cooperative? How are things going with the teacher?
 Are you satisfied with how things are going?
 Is there any training you think would be helpful for you?
 Is there anything else we should be aware of?
 Is there anything we can do to help?
Questions to ask the youth include:
 Do you enjoy spending time with your mentor?
 What do you enjoy most about having a mentor? What do you enjoy least?
 When was the last time you met with your mentor? What did you do together?
 How often do you see your mentor? How long do your meetings last?
 Does your mentor keep appointments? Does he or she show up on time?
 Who decides what activities you are going to do together?
 Do you like talking to your mentor?
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 Is there anything you would like to change about the visits?
 Is there anything you would like me to talk to your mentor about?

Supporting Mentors
The role of the program coordinator is particularly important in intergenerational mentoring programs. The
coordinator may have to serve as a mediator between the mentor and youth, the mentor and family or the mentor
and a caseworker or teacher. Mentors need to be provided with relevant information and consistent support.
Some tips:
• Give each mentor specific written instructions on how to reach staff and what to do in an emergency.
• Encourage mentors to report problems, questions and concerns immediately.
• Ask mentors to keep a record of their activities using designated project forms.
• Provide one-to-one supervision. During these sessions, each mentor can meet with staff to discuss
activities, progress, problems and questions.
• Maintain weekly or biweekly phone contact, and plan regular in-service meetings.
• Maintain a virtual or actual library of materials that mentors can use, including relevant material on
positive youth development, behavioral management, etc.
• Provide opportunities for informal exchange of ideas among mentors during all project functions.

Managing Mentor Stress
Program-based mentoring can be stressful for mentors and youth. Mentors may become frustrated by what they
perceive as a lack of progress or by negative events. In general, it takes at least six months to develop a trusting
mentor-mentee relationship that is grounded in real friendship, and mentors may become impatient with the pace
at which this occurs. Sometimes, when mentors realize the depth of the problems faced by their youth, they feel
overwhelmed. It’s extremely important for coordinators to help mentors develop realistic expectations and
understand that initially the relationship will be one-directional. Persistence is a critical factor in successful
mentoring. Assessing the needs of each mentor and responding to concerns in a timely manner will help prevent
mentor drop-out. Make sure mentors feel a sense of belonging to the program and know they are appreciated.
Youth may also feel uncomfortable being pushed into an unnatural relationship. Sometimes they react with fear
and want to pull away. Periodically meeting with youth, either individually or in a group, will help reassure them
they should stick with the program.

CLOSURE (TERMINATION)
Bringing a mentoring relationship to closure in a way that affirms the contributions of both the mentor and the
mentee is essential to ensuring the relationship ends with positive consequences for the mentee. Closure is a
normal stage in a mentoring relationship and mentors and mentees should be able to prepare for closure and
assess their experience with the relationship.
Some mentor–mentee pairs do not need to worry about this stage until far down the road. However, at some
point all relationships will come to an end, whether it is because the program is over or the mentor is moving or
for some other reason. It is critical that this stage not be overlooked. Young people today have many adults come
and go in their lives. Very rarely are they provided the opportunity to say goodbye properly.
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1. Identify natural emotions, such as grief, denial, and resentment.
Help your mentee to express his or her emotions by modeling the behavior. For example, if your relationship
is coming to a close and you and your mentee enjoyed your time together, you might say something like “I am
going to really miss you. I have enjoyed our time together.” However, you must be honest. If your relationship
is coming to a close and your time together was all right but not great, then don’t lie and say that you are going
to be sad that this is over. Also, do not expect the young person to reciprocate. Even though you shared your
emotions as a means of modeling how to, your mentee still might not feel comfortable sharing his or her
emotions.
2. Provide options for saying goodbye in a healthy, respectful, and affirming way.
Don’t wait until the last meeting to say goodbye. Make sure you start addressing this issue as soon as you know
the relationship will be coming to a close.
3. Address appropriate situations for staying in touch with your mentee.
Quite often, programs will be ok with the mentor staying in touch with the mentee but not under the umbrella
of the program, primarily for liability purposes. It is then up to you and your mentee as to whether you will
stay in touch and how you will do that. Don’t assume that just because you want to stay in contact that your
mentee will want to as well. It must be mutual.

See sample Generic Mentoring Policy and Procedure Manual pdf link located at the back of this handbook
for more details.
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REACH Georgia
Mentor
Training Manual
The ABC’s of Mentoring
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CHAPTER 1: Introduction

Chapter Subjects:




Welcome
The History of Mentoring
Benefits of Mentoring

Dear Mentor,
Thank you for your interest in mentoring a young person. Powerful things happen when an
experienced person shows interest in and helps another individual grow and develop. Actually,
when mentoring is done well, all parties benefit. It has been found that the rewards that mentors
gain are sometimes as substantial as those for their mentees!
REACH Georgia was established to serve as one of five key strategies of the Complete College
Georgia initiative. We are excited that you have chosen to play a role in such an important
initiative. Because of you, a REACH Scholar will aspire to attend college, graduate and create a
life of independence.
This manual was designed to serve as a resource for you during the mentoring relationship so we
hope that you will find it useful.
Thank you again for becoming a volunteer Mentor. Without you we would not be able to serve
our young people.
Sincerely,
<<REACH Georgia School System>>
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The History of Mentoring
The first record of mentoring comes from Homer’s classic work, The Odyssey. In this epic tale, the adventurer
Odysseus is about to depart on a 10-year journey and he leaves his son Telemachus with a servant named Mentor.
In the absence of the father, Mentor’s role was to guide and inspire Telemachus, the young prince, as he prepared
himself for his future task as the ruler of Ithaca.
Throughout the ages, the term “Mentor” has been used to describe individuals who provide the time and care to
form a relationship with a less experienced person. The focus of the match is always on "the other," and mentors
are concerned about the growth and the development of the Mentee (Mentees). Mentors are also described as
individuals who go "above and beyond" in trying to help their Mentee.

Most dictionaries describe a Mentor as “a wise and trusted friend."

Mentee Benefits:
Better attendance
Better attitudes toward school
Less likely to initiate drug and alcohol use
Felt more competent about their ability to do well in school
Received slightly higher grades
Reported more positive relationships with friends and parents
Improved academic performance
More likely to participate in college preparatory activities
More likely to attend college immediately after high school graduation
Remained longer in college

Child Trends states:
“Overall, young people who are the most disadvantaged
or at-risk seem to benefit the most from mentoring.”

Mentor Benefits:
•
•
•
•
•
•

Enhancement of communication and leadership skills
Understanding that mentoring may help to create a positive lifelong outcome for a young person
Enjoying the rewards inherent in a caring relationship
Experiencing the personal satisfaction that is obtained through the act of giving
Investing in the future
Expand Professional Development network
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•
•
•

Gain Fresh perspectives through interaction
Staying in touch with emerging issues
Opportunity to reflect on own practices

CHAPTER 2: The REACH Georgia Scholarship Program
Chapter Subjects:
 Concept
 Mission Statement
 Commitment
 Program Components
 Program Social Media and Coordinator Contact Information
 Other Program Specifics
REACH
Realizing Educational Achievement Can Happen
CONCEPT
Governor Nathan Deal launched Realizing Educational Achievement Can Happen (REACH), the state’s first
needs-based mentorship and college scholarship program, as a key component of the state’s Complete College
Georgia initiative. By 2020, more than 60 percent of job openings in Georgia will require some form of
postsecondary education. REACH Georgia focuses on increasing the number of students with access to higher
education and ensuring that these students graduate with relevant postsecondary degrees in a timely manner.
MISSION
REACH Georgia provides Georgia’s low-income, academically promising students with the academic, social, and
financial support needed to graduate from high school, to access college, achieve post-secondary success and be
prepared for the 21st Century workforce.
REACH’S COMMITMENT
REACH Georgia partners with eligible school systems to become a REACH participating school system. REACH
school systems identify low-income, academically promising middle school students who are then selected at the
local level by community members and school personnel to become REACH Scholars. When a student is chosen
as a REACH Scholar, the student is provided with a mentor and academic coach as well as given additional
college-related support and the promise of a financial scholarship upon successful program completion. Through
participation in REACH, school systems are encouraged to utilize existing community resources in order to
provide comprehensive academic and social support for the Scholars.

47 | P a g e

PROGRAM COMPONENTS
1. Mentoring: The school system matches Scholars in the 8th grade with a mentor who meets with the
student at least two times each month on school premises. The Scholar continues to have a mentor
throughout high school and additional advisement into his/her post-secondary studies.
2. Academic Coaching: The school system pairs Scholars with academic coaches who work with each
Scholar to develop concrete college and career plans. Most school systems already have counselors
monitoring their students; however academic coaches specifically monitor academic progress, attendance,
and behavior throughout middle and high school to ensure the Scholar is maintaining REACH program
requirements.
3. Financial Scholarship: Upon graduation from high school, Scholars are awarded up to a $10,000
scholarship ($2,500 per year for up to four years) to be used toward the cost of attendance at a Georgia
HOPE-eligible post-secondary two- or four-year institution of their choice. Over 50 public and private
colleges are partnering with REACH, pledging to match, and in some cases, double-match the scholarship
for students who attend their institutions. These partnerships not only multiply the private dollars donated,
but also greatly increase the Scholars’ post-secondary options.

ADDITIONAL PROGRAM INFORMATION
www.reachga.org
http://gsfc.georgia.gov/reach-georgia
FOLLOW US ON FACEBOOK AND TWITTER
www.facebook.com/REACHGA
Twitter: @REACHGA

PROGRAM PERSONNEL AND VOLUNTEERS
<< ________________________________________________ >> is the local Program Coordinator of the
REACH Georgia Program.
His/her official duties include, but are not limited to:
•
•

Overall program coordination with the REACH Georgia Team, as they oversee the design and
implementation of the mentoring program.
Oversight on all aspects of program implementation, to include program design, student selection,
recruiting, screening, training, matching, monitoring, trouble shooting, reporting and evaluation.

He/She can be reached by dialing <<____________________>> or by email at <<__________________>>.

Mentors are Volunteers. All Mentors are volunteers who have been thoroughly screened and trained.
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Mentees are Volunteers. All Mentees are also volunteers, and their parents must sign permission forms that allow
them to participate in the program.

Mentor Training. Mentors go through a minimum of two hours of initial training. The initial training describes the
process of mentoring as well as program guidelines.

Ongoing Training. Mentors will participate in 1hour of ongoing training throughout the mentoring cycle as
deemed necessary by the REACH Coordinator.

Mentee Orientation. Mentees will undergo a brief orientation that describes the benefits and responsibilities of the
mentoring program. Mentees must sign a Mentee Participation Agreement that states that they will uphold
program rules.

Parents’ Orientation and Participation Agreement. The Mentees’ parents will be given a brief orientation about
the program. If they approve their son or daughter’s entry into the program, they will sign a participation
agreement as well as other consent forms.

The Monitoring Process. Mentors and Mentees are monitored throughout the match by the Program
Coordinator. The main purpose of monitoring is to see that the match is meeting regularly and that Mentees and
Mentors are relatively happy with how things are progressing. Monitoring process includes “logging” as well as
monthly personal contact.

Mentor "Logging". By “logging” we mean the submission of a brief weekly report by the Mentor on what activities
have happened and how the match is going. Your program coordinator will notify you of approved
documentation and confirm the process for submitting it.

CHAPTER 3: Mentoring Concepts and Practices
Chapter Subjects:








The Mentor
REACH Mentor Job Description
Mentor Roles
Qualities of Good Mentors
Build-a-Mentor (Exercise)
Successful Mentor Attitudes
Unsuccessful Mentor Attitudes

The Mentor
Mentoring, at its core, guarantees young people that there is someone who cares about them, assures them they
are not alone in dealing with day-to-day challenges, and makes them feel like they matter. Most of us have had a
teacher, supervisor or coach who has been a mentor to us and made a positive difference in our lives. The
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REACH Mentor is a critical role and component of student success. Serving as a mentor is noble and rewarding
for all parties involved.

REACH Mentor Job Description
Qualifications
• A sincere desire to be involved with a young person
• Warmth, openness, patience and empathy
• Willingness to listen
• Trustworthy and discreet
• Ability to see solutions and opportunities
• Flexibility; Ability to travel to and from the site of activities
• Pass the required background check
Responsibilities
• Serve as a friend, advocate, coach, and listener to mentee on personal, school, career, and other issues
• Meet with mentee weekly at a minimum of 30 min. per session; one to one
• Make a one-year commitment
• Participate in training and supervisory meeting with agency staff
• Participate in special group events and activities
• Complete project reporting forms
Benefits
•
•
•
•
•
•
•

Achieve personal growth and learn more about yourself
Giving and sharing your lifetime of experience
A sense of feeling valued, appreciated, needed, competent and accomplished
Greater awareness of community resources and the needs of today’s mentees
Opportunity to have a positive impact in your community
Development of leadership skills i.e. (Coaching, Decision Making, Goal Setting, etc.)
Gain a better understanding of other cultures and develop a greater appreciation for diversity

Mentor Roles
Mentors assume various roles in their relationships with mentees. These roles overlap and change over time. In
successful relationships, the number of roles that a mentor takes on often increases as the relationship develops.
Some of the roles you may assume are:
• Teacher/trainer - Providing learning opportunities and offering your experience as a guide
• Positive role model - Demonstrating exemplary behavior and offering values that will increase
chances for success and happiness
• Social supporter/guide - Providing encouragement to the mentee as he or she embarks on new
experiences
• Resource supporter/advocate - Speaking and acting on behalf of the mentee and helping the mentee
access community resources
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• Challenger - Encouraging the mentee to maximize his/her potential
• Friend/companion - Being consistently available and sincere; providing the mentee with a caring
and unconditional friendship

The roles you play at any given time are determined by the mentee’s needs, desires, and interests.

Qualities of Good Mentors:
List the qualities that your ideal Mentor has, especially the ones that are important to you.
Build-a-Mentor (Exercise)



Break up into groups by following the instructions today’s trainer gives you.
 On the flip charts, draw an outline of a person.
 One at a time, go to the white board and with colored markers, write in a trait of an ideal
Mentor. You can either draw the trait or write the name of the trait.
 Let your creative juices flow.
 When all the groups are finished, your trainer will let you know how you are to share your great
work of art with the larger group.

Successful Mentor Attitudes
Research has shown that the most important element within the mentoring relationship is the attitude of the
Mentor. An organization called Public/Private Ventures conducted a study and found that the Mentor attitude
which best correlates with a successful Mentor-Mentee relationship was one that clearly demonstrates a wish to
develop a relationship of trust and respect with the Mentee. The proper Mentor attitude includes all the qualities
of good mentors mentioned above.
The Successful Mentor Attitude

“I wish to develop a relationship of trust and respect with my Mentee.”
This type of Mentor is called the “supportive” or “developmental” Mentor, as their focus is to support the young
person, and their concern is on the development and the personal growth of their Mentee.

Unsuccessful Mentor Attitudes
The same Public/Private Ventures study described unsuccessful mentors as having a “prescriptive attitude.” That
is, they were mentors who had high expectations for immediate change with their Mentees. Prescriptive mentors
push too hard, too fast, presuming that they are the missing ingredient, the quick fix, the prescription or pill that
can bring about immediate changes in their Mentees. These unsuccessful mentors fail to consider that mentoring
is about the Mentee - not about the Mentor.
The Unsuccessful Mentor Attitude (Prescriptive)

“I believe that I am the prescription or pill that will bring
about immediate changes in the Mentee.”
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Unsuccessful or Prescriptive Mentors:
•
•
•
•
•
•

Are impatient, inflexible and uncaring
Often strive to dominate the relationship
Believe they are the “prescription” to higher functioning for the Mentee
Are demanding and directive
Consider themselves therapists or counselors to the Mentee
Are ultimately self-focused

CHAPTER 4: Program Rules
Chapter Subjects

•
•
•
•
•
•

Participation Agreement
Rules of Confidentiality
Talk to Your Mentee About Confidentiality
Boundary Issues
Absences
Discussing Delicate Issues
Termination and Reassignment of the Match

Participation Agreements
Before being matched, both the Mentor and the Mentee will be asked to sign individual Participation Agreements.
Participation Agreements serve to outline the expectations for Mentors and Mentees the mentoring program.
Sample Mentor Participation Agreement
As a Mentor in the REACH Georgia Mentoring Program, I will:
• Commit to meet with my mentee once a week for approximately 30 minutes to 1 hour for at least the
duration of the school year.
•

During meetings with my Mentee, I will try to develop a relationship of trust and respect.

•

Attempt to be supportive, encouraging, and positive at all times as I interact with my Mentee.

• Agree that if I must miss a scheduled meeting with my Mentee, I will notify the school 24 hours in
advance, or as soon as possible in case of an emergency. I will contact program staff about making the
session up.
• Agree that if I am unable to fulfill my duties as a Mentor, I will contact program staff so that a
replacement will be found.
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• Complete the initial Mentor training, and make up any trainings or meetings that I may miss due to
emergencies or other commitments.
•

Agree to not give my Mentee or his/her family member gifts, or receive gifts from them.

• Agree to adhere to the program's "touching policies," to "confidentiality and child abuse reporting
policies and procedures,” as described in this manual.
•

Agree to abide by the program’s policies on “boundary issues,” as outlined in this manual.



Agree to contact program staff should I experience any difficulties in the match.

Mentee Agreements. The program also requires the Mentees to sign an agreement/application similar to the one
the mentors will sign.
Rules of Confidentiality
As a Mentor, you are required to keep confidential the conversations that the Mentee shares with you. This
includes the Mentee's family members. These young people typically will not open up unless they can trust you
not to tell others. It is important that you maintain this trust, unless program staff determines that a specific issue
must be divulged to outside professionals.
Because of safety and related issues, there are several exceptions where a Mentor should not maintain
confidentiality:
Exception 1 -- Talking to program personnel: Mentors can talk to program personnel about anything going
on with the Mentee.
Exception 2 -- Group Work: In support groups or trainings, Mentors can also talk about their relationship
with their Mentee. (If you couldn't talk about what's going on, it wouldn't make sense to come together.)
Our program maintains a "group confidentiality". If you hear something during a group about another
Mentee, you must hold this material in confidence.
Exception 3 --Child abuse, Neglect, Endangerment / Child Abuse Reporting: If you hear or suspect that a
child is being or has been abused neglected, or endangered, you must tell program staff immediately. As a
Mentor, you are not asked to make the difficult decision of whether to report an incident to Child
Protective Services or other authorities, but program staff is required to do so as they are "mandated
reporters.” The key here is suspicion. If you suspect that anything might be going on, you must report to
staff immediately.

What constitutes possible abuse, neglect, and endangerment?
Physical Abuse: Any striking of a child where it leaves marks, bruises, welts, etc. In addition, any intentional and
cruel exposure to water, heat, or any other unusual or painful punishments.
Physical Neglect and Endangerment: This is where the child’s basic needs are not being met. Basic needs include
food, shelter, hygiene, safety and health care. Physical neglect may include leaving young children either alone, or
leaving them with other young children.
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Sexual Abuse: Any sexual conduct / relationship where a minor is being manipulated and exploited is reportable.
In addition, please note that sexual intercourse (even consensual) between an adult (18 or older) and a minor
(under the age of 18) is a violation of various penal codes, and depending on the ages, it may be considered
“statutory rape.” Statutory rape defined as sexual intercourse between an adult and a child under the age of 14.
Consent of the minor is never a defense.
Emotional Abuse: This type of abuse may include a lack of care and attention, humiliation, terror, intimidation
and character assassination. Domestic violence may be a form of emotional abuse. Violence is terrifying loud and
it leaves physical damage on bodies and property, and it can leave caregivers unable to tend to their children. If
you are considering not reporting domestic violence, remember that violence is not an isolated event.
How About Abuse in the Past, or in the Future? Suspected abuse must be reported past, present or future. For
example, someone may have abused the Mentee in the past who is not currently around this individual, but they
may be abusing other children elsewhere. In addition, if you hear or suspect that anyone might be harmed in the
future, this is also reportable.
How About Danger to Someone Besides My Mentee? Suspicion is also reportable even if it doesn’t concern your
Mentee directly. Example: If your Mentee says, “My brother has a gun and he is thinking about robbing the
7/11!”--This is reportable.
How a Report is Made: Again, we ask you to report any suspicion to program staff and they will help to decide if
the incident is reportable. As a volunteer, you aren’t required by law to make a report, but program staff is.
Although program staff will take the lead on making a report, if the incident is serious a Child Protective Services
worker may want to ask you details on the incident. Staff has paperwork and reporting procedures, as required by
law.
What if I Ask Staff to Report, and S/he Fails to Do So? This is unlikely to happen, but if you feel that the
program staff is not reporting something that you feel is reportable, the Office of the Child Advocate (OCA)
encourages you to make a report to the Division of Family and Children Services (DFCS). In order to make a
report to DFCS, you may consider one of the following protocols:
1. Call Centralized Intake at 1-855-422-4453. A report can be made 24 hours a day and 7 days a week.
2. E-mail the Mandated Reporter attached to cpsintake@dhr.state.ga.us . You will receive an auto-reply
stating that the CPS report has been received.
3. Fax the Mandated Report to 229-317-9663. Faxed reports convert to a PDF (Adobe) format and are
automatically forwarded to the cpsintake@dhr.state.ga.us e-mail box.

Of course, if anyone is in immediate danger, you should call 911.
What if I Don’t Want to Report Because of Embarrassment, Potential Trouble with Parents, or Because I Might
Lose the Trust of the Mentee? We empathize with you because reporting is harder than just letting things slide by.
But we implore you; children’s' safety must take precedent over any concerns. Many times the act of reporting
can help to break the cycle of abuse, neglect or endangerment that might otherwise continue on for years and
years.
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Talk to Your Mentee about Confidentiality
During early meetings, you should make this or a similar statement to your Mentee (the program will do the same
during the Mentee training):

Anything you tell me will be between you and me, except
if I hear that you or anyone else has been hurt, or is in danger.
Then I need to tell someone in the program.

You should also clarify that anything they tell you regarding past abuse (their own or other minor’s) is reportable.
Boundary Issues
Establishing good boundaries is necessary when working with this population as they are often very needy. Setting
boundaries lets them know what behaviors are acceptable in the relationship and helps to create a safe place for
sharing information. Boundaries clarify the limits of the mentor-youth relationship and can protect both mentors
and mentees from exploitation and harm.

Loaning Money, Gift Giving - Providing gifts or money to your Mentee is not allowed. Alert program staff
if you discover your Mentee needs items like clothing, schools supplies or funding for a sport, etc. The gift
of your time is much more valuable than any purchased item.

Phone Contact - Mentors and mentees should discuss and decide what times to call each other are okay,
as well as frequency of calls.

Physical Contact - You or your Mentee may want to initiate touching or hugging. A pat on the back, touch
on the shoulder, or quick “side hug” is generally acceptable. Excessive body contact including, but not
limited to hand holding, lap sitting, etc., is inappropriate.

Depth of Sharing - We cover this in “communication skills” but as a reminder, the depth you choose to
share your personal life with the Mentee is also a boundary issue. If you feel uncomfortable about sharing,
hold back.
Absences
It is very important that once you are matched with your mentee, you develop a regular meeting schedule. As your
relationship grows, your mentee will look forward to your meetings and may be disappointed when you have to
cancel. Illnesses, vacations, and unexpected problems cannot be avoided and may interfere with your scheduled
visits. The following are recommended practices for dealing with absences.
Planned Absences (vacations, appointments, etc.) Let your mentee know as far in advance as possible that
you will be unavailable on certain dates. Remind your mentee of that date as it approaches. Let your
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mentee know when you plan to return and schedule your next meeting with your mentee. You must also
inform staff of your planned absences and intended date of return.
Unexpected Absences (illness, accident, car trouble, etc.) Call the agency or your coordinator as soon as
possible to inform them of your difficulty. If possible, contact your mentee before the scheduled visit to let
him/her know of your inability to meet. Remember to tell the mentee why you cannot meet. Let the
mentee know that you will contact him/her soon about your next meeting together.
Emergencies
In the event on an emergency:
• Always call the program coordinator.
• If it relates to your mentee, call the parent or guardian and/or call emergency medical personnel (if
appropriate).
• Complete agency incident report.
Grievance Procedures
Your agency will have its own process for handling grievances. If you have a grievance or complaint, you may want
to handle it as follows:
• First, try to talk about your problem with the project coordinator.
• If, after sharing your concerns with the coordinator, you are still dissatisfied, make an appointment to
talk to the coordinator’s supervisor. If you still feel your grievance or complaint is not resolved, then
consult the agency’s personnel department.
Terminating, and Reassignment of the Match
We ask that, upon experiencing normal difficulties (such as lack of chemistry), Mentee and Mentor give the match
some time to work things out. We are trying to teach the value of relationships, and it is not a good lesson to end
the match because of minor difficulties that have a chance of working themselves out.
But, if after a period of time (and after discussing with program staff) these difficulties continue to exist, Mentees
or Mentors may request a new match. Program staff will consider each case and make a determination on whether
to reassign the Mentor and Mentee.
We have found that it is best to have a “cooling off period” before rematching, so that both parties will have time
to experience proper closure.
Please also note that Mentees and Mentors should contact program staff anytime that they feel uncomfortable or
uneasy about the match.

CHAPTER 5: Communicating with your Mentee
Chapter Subjects:
•
•
•
•
•
•
•

Do’s and Don’ts
What Makes a Good Mentor
The Beginning
Effective Communication
Active Listening
Non-Directive Approach
Paraphrasing
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•
•
•
•

Discussing Delicate Issues – Guidelines for Mentors
Open-Ended Questions
Questions With Strategy
Good Conversations / Bad Conversations (Exercise)

Starting the Mentoring Relationship
It’s not possible to anticipate every situation and the appropriate behavior to apply when one is mentoring.
However, here are a few suggestions to use as general guidelines:

Do:
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•

Get to know your mentee. Try to really understand how things are for him or her now.
Be positive, patient, dependable, honest and sincere.
Be consistent, but flexible. Expect changes in plans.
Encourage, praise and compliment – even the smallest of accomplishments.
Be an active listener. Use language that’s easy to understand.
Give concrete explanations.
Be straight, honest and sincere (people pick up on falseness and shallowness).
Ask for opinions and participation in decision-making.
Work with your mentee. Share your knowledge rather than giving advice.
Be enthusiastic – it’s contagious.
Stress the positive.
Be firm. Have your mentee assume responsibilities and hold him or her accountable.
Help your mentee use mistakes as learning experiences.
Be fair – they’ll notice if you’re not.
Help identify your mentee’s talents, strengths and assets.
Tell your mentee about yourself, especially what you remember from your high school years.
Help them identify the significance for their own lives of the information you are discussing (e.g., possible
future profession, similar experiences, etc.) – tell them how they can use the information.
Have activities planned in advance.
Take the initiative. A mentee who fails to call or attend must be pursued and the coordinator notified of
the situation so that issues can be resolved and sessions can begin again, if applicable.
If you’re going to miss a mentoring session, call the coordinator and leave a message for the mentee. It is
important to let the mentee know you did not forget about your mentoring session.
Learn to appreciate your mentee’s cultural and ethnic background. Strive toward cultural reciprocity.
Be open to what your mentee can teach you or share with you.
Honor Your Commitment – This is extremely important!
HAVE FUN!
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Don’t:
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•

Expect to have instant rapport with your mentee.
Be lenient in order to be liked – it won’t earn their respect, and they need consistency and structure.
Lecture, moralize or preach.
Tell them what to do (instead, you should suggest, invite, encourage).
Share personal problems unless it is to explain your current disposition (e.g., tired or irritable).
Make promises you can’t keep.
Be convinced that what mentees say is always what they mean.
Pry into the young person’s life. If a mentee pries into your affairs, it is okay to say that some things in your
life are private just as they are in his or her life.
Be afraid to admit that you do not know an answer or that you have made a mistake. Find the correct
answer and learn together. It helps the mentee to see that you are learning too.
Interpret lack of enthusiasm as a personal rejection or reaction to you.
Be sarcastic or use excessive teasing.
Refer to youths that reside in public housing as being from “the projects.”
Lend money.
Violate confidences, with the single exception of crisis intervention situations, in which case you must
contact the coordinator privately and immediately.
Forget your own adolescence. What do you wish an adult had said to you or done for you at that time in
your life?
Attempt to become a surrogate parent to a child.

WHAT MAKES A GOOD MENTOR?
Many people feel that being a mentor requires special skills, but mentors are simply people who have the qualities
of good role models.
Mentors listen.

They maintain eye contact and give mentees their full
attention.

Mentors guide.

Mentors are there to help their mentees find life direction,
never to push them.

Mentors are practical.

They give insights about keeping on task and setting goals
and priorities.

Mentors educate.

Mentors educate about life and their own careers.

Mentors provide insight.

Mentors use their personal experience to help their
mentees avoid mistakes and learn from good decisions.

Mentors are accessible.

Mentors are available as a resource and a sounding board.
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Mentors criticize constructively.

When necessary, mentors point out areas that need
improvement, always focusing on the mentee’s behavior,
never his/her character.

Mentors are supportive.

No matter how painful the mentee’s experience, mentors
continue to encourage them to learn and improve.

Mentors are specific.

Mentors give specific advice on what was done well or
could be corrected, what was achieved and the benefits of
various actions.

Mentors care.

Mentors care about their mentees’ progress in school and
career planning, as well as their personal development.

Mentors succeed.

Mentors not only are successful themselves, but they also
foster success in others.

Mentors are admirable.

Mentors are usually well respected in their organizations
and in the community.

The Beginning
The beginning of any new relationship can be awkward. We don’t know what to expect, although we certainly
have expectations or a set of preconceived notions. We have ideas about the other person, either from
stereotypes or from things that we’ve heard about people with similar circumstances, or we have ideas from our
own experiences about how relationships work.
As you are preparing to enter the mentor/mentee relationship, you will probably be both apprehensive and
excited about the adventure to follow. When interacting with the Mentee, the Mentor must consistently ask
themselves, “In this situation, what is best for the growth and development of the Mentee?” Here are some things
to keep in mind as you begin your journey.
1.

2.

3.

You will both be nervous. You will each feel as though you are expected to perform in a particular way or to
achieve a particular goal or set of goals. You are each likely to feel as though you are a title, mentor or
mentee, rather than a person. You will also be wondering what the other person expects from you.
You are both valuable to the relationship. Although it is true that both participants will be working to help
the mentee reach his or her goal, the mentee and the mentor are on equal footing within the relationship.
Together, you have a much wider perspective and a greater set of resources with which to work than either
of you had on your own.
You do not yet trust each other. Trust comes from a sense of comfort with another person, and comfort
comes from repeated experience. Trust is developed over time, once we have a good idea of who the other
person is, what he or she values, how he or she responds in particular situations and how he or she feels
about us.
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4.

Keep a positive outlook. This relationship is new for both of you. There will be all kinds of new
experiences that arise because you are in this new relationship. If you look for the positive aspects of
situations as they occur, you will keep yourself and your partner moving forward.

Effective Communication
The following four communication skills are very helpful for mentors to develop and practice. These skills are
particularly useful when your goal is to open up communication with a young person. They are also useful skills
that you can help your mentee develop:
1) Active Listening
Active listening is an attempt to truly understand the content and emotion of what the other person is saying by
paying attention to verbal and non-verbal messages. The task is to focus, hear, respect and communicate your
desire to understand. This is not the time to be planning a response or conveying how you feel.
Active listening is not nagging, cajoling, reminding, threatening, criticizing, questioning, advising, evaluating,
probing, judging or ridiculing. Receive rather than transmit. A good listener usually receives (listens) before they
transmit (talks). Remember that the relationship is about the Mentee, not the Mentor. Do not be like the
narcissistic character that Bette Midler played in the movie Beaches, who only slowed down enough to say to her
friend, “That’s enough about me. What do you think about me?”
Skills to Use:
•
•

Eye contact;
Body language: open and relaxed posture, forward lean, appropriate facial expressions, positive use of
gestures; and
• Verbal cues such as “um-hmmm,” “sure,” “ah” and “yes.”
Results of Active Listening:
• Encourages honesty — helps people free themselves of troublesome feelings by expressing them openly;
• Reduces fear — helps people become less afraid of negative feelings;
• Builds respect and affection;
• Increases acceptance — promotes a feeling of understanding; and
When you actively listen, you cooperate in solving the problem — and in preventing future problems.
2) “I” Messages
These messages give the opportunity to keep the focus on you and explain your feelings in response to someone
else’s behavior. Because “I” messages don’t accuse, point fingers at the other person or place blame, they avoid
judgments and help keep communication open. At the same time, “I” messages continue to advance the situation
to a problem-solving stage.
For example: “I was really sad when you didn’t show up for our meeting last week. I look forward to our meetings
and was disappointed not to see you. In the future, I would appreciate it if you could call me and let me know if
you will not be able to make it.”
Avoid: “You didn’t show up, and I waited for an hour. You could have at least called me and let me know that
you wouldn’t be there. You are irresponsible.”
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Take care that the following actions and behaviors are congruent with an honest, open heart:
•
•
•
•
•

Body language: slouching, turning away, pointing a finger;
Timing: speaking too fast or too slow;
Facial expression: smiling, squirming, raising eyebrows, gritting teeth;
Tone of voice: shouting, whispering, sneering, whining; and
Choice of words: biting, accusative, pretentious, emotionally laden.

Results:
“I” messages present only one perspective. Allowing the other person to actually have a point of view and hearing
it doesn’t mean that he or she is right. “I” messages communicate both information and respect for each position.
Again, this skill moves both parties along to the problem-solving stage.
3) Non-Directive Approach

“Real motivation comes from within. People have
to be given the freedom to succeed or fail.”
--Gordon Forward,
CEO Chaparral Steel
In the non-directive approach, you do a great deal of listening and asking questions, and you spend minimal time
giving advice. Remember that a successful Mentor places the growth and development of the Mentee above
helping them solve a particular problem. If you continually tell the Mentee what to do, you are failing to create an
environment where the Mentee can feel empowered. The Mentor must have faith that the Mentee will eventually
make the right decision, even though the “right” answers to a problem may not be immediately apparent.
4) Paraphrasing
Paraphrasing focuses on listening first and then reflecting the two parts of the speaker’s message — fact and feeling
— back to the speaker. Often, the fact is clearly stated, but a good listener is “listening between the lines” for the
“feeling” part of the communication. Using this skill is a way to check out what you heard for accuracy — did you
interpret what your mentee said correctly? This is particularly helpful with youth, as youth culture/language
change constantly. Often words that meant one thing when mentors were young could have an entirely different
meaning for youth today.
Examples for fact:
• “So you’re saying that . . .”
• “You believe that . . .”
• “The problem is . . .”
Examples for feeling:
•
•

“You feel that . . .”
“Your reaction is . . .”
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•

“And that made you feel . . .”

The above are some of the lead-ins to paraphrasing. Paraphrasing is the process of repeating what you just heard
the Mentee say, but in a little different wording:
“Correct me if I’m wrong, but what I think I’m hearing you say is that your affiliate has been doing it this way,
and no one has ever asked why. Is this accurate?”
Paraphrases are not an opportunity to respond by evaluating, sympathizing, giving an opinion, offering advice,
analyzing or questioning.
Results:
Using active listening skills will enable you to gather the information and then be able to simply report back what
you heard in the message — the facts and the attitudes/feelings that were expressed. Doing so lets the other person
know that you hear, understand and care about his or her thoughts and feelings.

Discussing Delicate Issues
Sensitive issues that come up between a mentor and mentee require different levels of response and intervention.
These issues have been grouped below as delicate topics, issues of concern and crises requiring intervention.
However, any of these issues may move up or down this continuum depending on the seriousness of the actions
involved.
Delicate Topics
Generally speaking, delicate topics should be discussed only when initiated by the mentee. These topics can be
touchy and strongly affect the relationship. Confidentiality takes on greater importance with these topics. Although
mentors should be adequately trained to deal with these issues on their own, they should be encouraged to seek
support and feedback from their supervisor and other mentors when their mentee has brought issues such as
these to their attention.
Examples of delicate topics:
•
•
•
•
•
•
•
•

Sex
Peer pressure
Hygiene
Behavior
School performance
Self-image/personal insecurities
Identity issues: class, cultural and sexual
Others___________________________

Issues of Concern
Issues of concern are those that may have lifelong implications for the mentee, and therefore the mentor needs to
report them to the agency. However, these issues do not necessarily require direct intervention. Because these
issues may be part of ongoing situations and conditions that mentees face, mentors need to be trained and
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supported to accept these aspects of the mentees’ lives without judgment. Mentors and mentoring programs
should not focus too heavily on changing behavior when issues such as these arise. Nevertheless, by staying aware
of the challenges their mentees must face, they may be able to help mentees ameliorate these problems over time.
Examples of Issues of Concern:
•
•
•
•
•
•
•
•

Unsafe sex
Fighting at school
Depression
Delinquent behavior
Gang affiliation
Substance abuse
Verbal harassment: sexual, racial, bullying, others
Others:__________________________________

Crises Requiring Intervention
Crises involve issues of grave concern that generally require direct and immediate intervention. Some of these
issues, like child abuse and neglect, are mandated by law to be reported to the county; others may require a
referral of a direct intervention by the mentor program. MENTORS SHOULD NEVER BE EXPECTED TO
HANDLE ISSUES SUCH AS THESE ALONE. In addition, many of these issues require collaboration with
families of mentees, and this should be handled by the mentor program manager.
Examples of Crises Requiring Intervention:
•
•
•
•
•
•
•
•
•

Child abuse and neglect
Abusive relationships: sexual abuse, incest, dating violence/rape
Chemical dependency
Serious delinquency/arrests
Suicidal behavior
Mental illness
Physical harassment: sexual, racial, bullying, others
Other trauma
Others____________________________________

Discussing Delicate Issues: Guidelines for Mentors
Put the mentee at ease . . .
• Stay calm.
• Use body language to communicate attentiveness (e.g., maintain eye contact, sit at same level).
• Avoid judgmental statements such as “Why would you do something like that?” or “I think you know
better.”
• Be honest if you are getting emotional or upset.
• Let mentee know that you are glad he or she came to you.
• Reassure mentee that his or her confidentiality will be honored.
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•
•
•
•
•

Use tact, but be honest.
Allow mentee to talk at his or her own pace—don’t force an issue.
Do not pry—allow mentee to bring up topics he or she is comfortable with.
Do not collaborate with mentee’s family to provide discipline.
Other thoughts: _________________________

Honor the mentee’s right to self-determination . . .
• Focus on the mentee’s feelings and needs rather than jumping to problem solving.
• When issue has been talked about, ask, “What do you think you would like to do about this situation?”
“How would you like me to help?”
• If you are not comfortable with what the mentee wants to do, ask yourself why before you decide whether
to say so.
• If what the mentee wants to do is not possible, explain so gently and apologize.
• Ask what alternative solutions would make the mentee comfortable.
• Encourage critical thinking through questions and reflections.
• Use the words, “I don’t know—what do you think?”
• Other thoughts: ___________________________
Problem solve and offer resources . . .
• Know your appropriate role as a mentor.
• Be honest with mentee if confidentiality does not hold.
• Suggest that your supervisor may have some thoughts if you don’t know what to do.
• Ask mentee if he or she would like to talk to the agency with you if necessary.
• Provide information if mentee is unaware of resources or options.
• Brainstorm with mentee and be creative in finding a solution—there is usually more than one way to
handle a situation and this process is educational for the mentee.
• Offer to accompany mentee if he or she is uncomfortable with something he or she has decided to do.
• Be collaborative—you are a team.
•

Follow through with any and all commitments.

•

Other thoughts: ______________________________

Open-Ended Questions
Open-ended questions are intended to collect information by exploring feelings, attitudes and how the other person views a
situation. Open questions have nice soft beginnings:

“I’m wondering if you did this because...”
“I’m not sure, but it occurs to me that you might be... Is that true?”
“Do you have any ideas why...?”

Open questions help the Mentee to respond without having to be defensive. Using a style that encourages the
Mentee to speak freely helps in generating ideas, as well as in building the relationship.
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Open-ended questions are extremely helpful when dealing with young people. Youth, teenagers especially, tend to
answer questions with as few words as possible. To maintain an active dialogue without interrogating, try to ask a
few questions that cannot be answered with a “yes,” “no,” “I don’t know,” or a grunt.
Examples:
•
•
•
•
•
•
•

“How do you see this situation?”
“What are your reasons for . . . ?”
“Can you give me an example?”
“How does this affect you?”
“How did you decide that?”
“What would you like to do about it?”
“What part did you play?”

Note: Using the question “Why did you do that?” may sometimes yield a defensive response rather than a
clarifying response.
Results:
Because open-ended questions require a bit more time to answer than close-ended questions (questions that can
be answered by “yes,” “no,” or a brief phrase), they give the person a chance to explain. Open-ended questions
yield significant information that can in turn be used to problem solve.
Questions with Strategy
During the mentoring process, you often begin with Investigative Questions – to understand the issue at hand.
And when basic understanding has been accomplished, you can move to Discovery and Empowering Questions –
to push the person to learn and to make a decision or a commitment to a course of action. Strategically
questioning your mentee will help them identify the real issue or problem, define how he/she is contributing to
the problem, push for action and challenge them to think.
1. Investigative Questions solicit facts, objective data.
a. Tell me what you have accomplished so far.
b. How long has his been going on?
c. What’s happened?
2. Discovery Questions push the person to draw conclusions, learn from experience and discover new
knowledge or insights.
a. What have you learned from this?
b. If you had it to do all over again, what would you do?
c. What worked best?
d. What advice would you give someone just starting out on a project like this?
e. What concerns you?
f. What are your ideas on this?
g. What would happen if you did?
h. What scares you most about taking this on?
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i. Tell me three things that you would consider in making a decision on that.
j. What are you most comfortable with?
k. What conclusions do you draw from this experience?
l. What caused you to say that?
m. What makes it necessary to do it that way?
n. What is your reasoning?
o. What did he/she do that helped most?
p. Give me two alternative ways of thinking about this.
q. What could you have done?
r. If Charlie says this, what could you say back?
s. What else could you have done?
t. What is most important to you?
3. Empowering Questions inquire into what the person being mentored is feeling, planning, wanting, and is
ready to commit to.
a. What outcome are you looking for?
b. What will you do first?
c. What must you do to make it happen?
d. How will you begin?
e. How will you know when you have it?
f. Who else needs to know this?
g. What resources do you have/need?
h. What is the risk of doing this? Not doing this?
i. How might you get in your own way?

Exercise: Good Conversations / Bad Conversations
Interview your partner. Ask them to name someone they have good conversations with and why. Take notes below.

•
•
•
Now ask them about someone they have bad conversations with and why.

•
•
•
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CHAPTER 6: Beginning the Match
Chapter Subjects:
•
•
•
•
•
•
•
•
•
•
•
•
•

Early Mentoring Sessions
Developing the Relationship
About Youth Today
Diversity
Influences on Youth
Developmental Stages of Youth
Stages of the Mentor-Mentee Relationship
Ethical Issues
Problem Solving
Goal Setting
When to Ask for Help
Georgia’s Foster Care Youth
Suggested Activities

Early Mentoring Sessions
Getting off to a good start is important. Mentors and Mentees are usually somewhat nervous being together the
first few times (and this is normal). As a Mentor you will want to give the beginning of the match some time, as
you two may or may not hit it off right away.
Remember, it is important to keep your promises and especially your appointments. Nothing will turn a Mentee
off as quickly as their Mentor not showing up.
Here are some things to consider doing during early meetings:
1. Tell them your role as the Mentor, and ask them what they understand about what a Mentor is. Also let
them know that you are happy to be selected as their Mentor, and that you will be meeting with them at
least once a week for the school year.
2. At some point early on (best done at the first meeting) explain confidentiality rules and your restrictions:
“Anything you tell me will be between you and me, except if I hear that you or anyone else has been hurt,
or is in danger (past, present, future). Then I need to tell someone in the program.
3. Ask them about themselves, what kinds of things they like, such as hobbies, books, movies, etc.
4. Tell them about things you like to do, such as hobbies, books, movies, etc.
5. Ask them about school, as in "What do you like best at school? Who do you hang out with at school?”
6. Ask them if they have any ideas about what they would like to do during the time you are going to
spend together. Also, give them some of your ideas about what you can do together
7. Try to find something positive about them and tell them. This is a good habit to get into. Some
examples: "I've noticed how you always try to get along with people." "You always seem to be in such a
good mood." "I like the way you are wearing your hair."
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8. Near the end of the meeting, recap what you have done together today, what you have learned, what
you two might be doing during the next meeting. If possible, and within reason, ask the Mentee what he or
she would like to do next time.
9. Set up a regular time schedule, (and try to stick to it).
10. Note: if you after you’ve met you are extremely uneasy, or if something happens that you feel you need
assistance with, don’t hesitate to get in touch with program staff (and the sooner, the better).

Developing the Relationship
Relationships take time. You and the Mentee may hit it off right away, or it might take a while to get comfortable
with each other. Remember that you are trying to build mutual trust and respect, and that usually takes some
time.

Be Mature. As the Mentor, you are the “container” for the relationship. A Mentor who keeps a mature stance
does not blame the Mentee or put them in a defensive position when difficulties arise in the relationship. You
may have a Mentee who does not easily talk much or say “thank you”, or one who is not always punctual. As the
Mentor, it is your responsibility to manage any differences that you and the Mentee may have.

About Youth Today
Mentors are not professional counselors and are not meant to be. Contact the staff of your mentoring program
immediately if you suspect your mentee is experiencing any of these issues. Remember, you cannot solve all the
mentee’s problems, but your presence can be an important vote of confidence. Children may be of similar
chronological age but at different levels of maturity. Eventually, most children will end up at the same maturation
level, but it may take some children longer than others. What defines each child’s development is both that child’s
biological clock and what has happened to him or her emotionally and environmentally. Most of the children you
encounter as a mentor may have had some disturbance in development, such as a loss through divorce or death.
Some children seem to weather these changes, while others are more vulnerable to their effects. It is important to
be aware of this and have realistic expectations for your mentee. A child’s development is an individual and
continual process. The following pages outline typical developmental characteristics of four age groups. But
remember that your mentee may be “behind” or “advanced” in any of these areas.
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Diversity
What constitutes diversity?
Diversity within mentoring can be defined as any significant, personal or cultural difference which has the
potential of affecting the development of the mentoring relationship. It is important to realize that diversity is
broader than simply an ethnic distinction. Instead, there are many elements and components of diversity. These
include:
• Country of origin
• Age
• Socio-economic background
• Color of skin
• Level of education
• Ethnicity
• Level of acculturation in the US
• Gender
• Religion
• Generation
• Sexual orientation
Cultural Sensitivity
You may or may not come from a background similar to your mentee’s. If not, how you handle economic and
cultural differences will greatly affect how your relationship develops.
Ethnic Diversity
Learn about the values and traditions of your mentee’s culture. Such things as the role of authority,
communication styles, perspectives on time, and ways of handling conflict vary greatly among different ethnic
groups. You might ask your mentee to teach you things about his/her traditions and culture. Discussions with your
program coordinator and other mentors can further your understanding of your mentee’s behavior.
Socioeconomic Diversity
Your mentee may live very differently from you. She/he may share small living quarters with many people, may
not have a phone, or may not be able to go outside because safety in the neighborhood is such a serious problem.
Your mentee may move frequently or may move in with different relatives, perhaps every few months. This could
make it difficult for you to stay in contact. It’s important to be supportive of your mentee and not judgmental
about the way she/he lives. Modeling values and behavior will be far more productive than lecturing your mentee
about what she/he “should” do. Remember also that you cannot rescue your mentee. Family connections can be
very strong, even if they don’t fit into your idea of how they are “supposed” to be. It’s more important to provide a
relationship that will nurture self-development and a sense of dignity and self-worth.
Youth Culture
From generation to generation, adults have viewed the young as being more rebellious and outrageous than they
were at the same age. Although you may not approve of your mentee’s appearance or speech, it’s important that
you respect the mentee’s individuality while insisting on certain standards. Try to determine why your mentee’s
behavior troubles you. Is it because it’s not how you would do something, or because there is something more
serious going on and she is really in trouble?
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Suggestions for Dealing with Diversity
 Remember that you are the adult—the experienced one. Imagine what your mentee must be thinking and
feeling. In general, young people of all ages, but particularly teens, believe they are not respected by adults
and worry about whether a mentor will like them or think they’re stupid. They are coming to you for help
and may already feel insecure and embarrassed about the problems in their lives. It is your responsibility
to take the initiative and make the mentee feel more comfortable in the relationship.
 Remember to be yourself. Sometimes, with the best of intentions, we try to “relate” to young people and
try to use their slang, etc. Mentees can see through this and may find it difficult to trust people who are not
true to themselves.
 You may learn a lot about another culture, lifestyle, or age group—but you will never be from that group.
Don’t over-identify with your mentee. Your mentee realizes you will never know exactly what she or he is
feeling or experiencing. Your mentee may actually feel invalidated by your insistence that you “truly know
where she or he is coming from.”
[Adapted with permission from material in Mentor Training Curriculum. 1991. National Mentoring Working Group, convened and
staffed by the National Mentoring Partnership and United Way of America. Originally appeared in Guidebook for Milestones in
Mentoring. 1990. The PLUS Project on Mentoring, National Media Outreach Center, QED Communications, Inc.]

Influences on Youth
To understand what is going on with mentees, mentors should have some idea of the environment (both
neighborhood and family) in which their mentees live, typical behaviors of that age group, and pressures that they
face. The following are key factors influencing the behavior of today’s youth.
Poverty
Many mentoring programs target youth who are poor. Economic realities often make it difficult for poor youth to
perform well in school. Your mentee may also be very cautious about establishing a relationship with you. She/he
may have difficulty trusting others, especially adults. Your mentee may project a feeling of hopelessness and be
cynical about the future. If you are aware that these characteristics may be a means of coping with the stress of
poverty, you will be better prepared to help your mentee.
Tobacco, Drugs, and Alcohol
Substance abuse is a serious problem affecting all populations in a community. Cigarette smoking is declining
among males, but not among females. Many youth have tried marijuana, cocaine, crack, etc. Some have even
sniffed glue to get a “high.” Alcohol abuse is probably the most prevalent intoxicant of choice for youth.
Injuries
Accidental injuries are the leading cause of death for persons 15 to 21 years of age. Automobile accidents account
for most of these deaths, and the driver is often under the influence of alcohol.
Violence
Adolescent males are frequent victims and perpetrators of crimes. Homicide is the leading cause of death for
African American males 15 to 21 years. There is also an alarming increase in youth carrying guns and knives for
both attack and protection purposes. Escalating street crime raises a myriad of fears for a young person about
his/her personal safety. Such fears often curtail extracurricular activities that occur in the evenings. This violence is
present not only within the neighborhoods, but has also spread to the school environment. Metal detectors and
security guards are now part of the landscape of many schools.
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Suicide
Suicide is the second leading cause of death for youth. It is often difficult for youth to express their feelings of
depression to adults, particularly their parents. Youth are also very reluctant to share their concerns about the
potential suicide of a friend.
AIDS/STDs
Many teens have misconceptions about how to avoid sexually transmitted diseases (STDs). STDs include herpes,
syphilis, and, most seriously, AIDS. Most teens know that AIDS is usually transmitted by sexual intercourse, drug
needles, and contact with HIV-contaminated blood. Many youth know that condoms can provide some protection
from AIDS and other sexually transmitted diseases. While many young people feel condoms should be used,
those who are sexually active are not always responsible enough to use them consistently. Knowledge does not
necessarily translate into action. Currently, the second highest rate of HIV infection is among adolescents.
Sexuality/Teen Sexuality/Teen Pregnancy
More young teen boys and girls are becoming parents. Young women who are poor are more likely to become
unwed mothers than affluent teens. This topic is often a very difficult one for mentors and mentees to discuss.
Parents of your mentee may have some specific feelings about the mentor’s role in talking about this sensitive
issue, particularly as it relates to birth control. While using contraceptives correctly certainly decreases teen
pregnancies, their use is controversial with some. Additionally, the role of the teen father is often not discussed.
Males are sometimes not aware of their responsibility in protecting themselves from sexually transmitted diseases
or unwanted fatherhood.
Peer Pressure
Adolescence is a time when approval from peers is very important. Young people look to each other for approval.
Youth need to understand that peer-influenced decisions can have lifelong consequences. A mentor can help by
working with mentees on problem-solving skills that will develop their own sense of competence and
responsibility.
Technology
Youth growing up today have never known a world where they could not keep in constant communication with
their friends. Computers, cell phones, pagers, BlackBerrys, iPhones, and MP3 players are but a small sample of
the available communication devices. Sending text messages has become so common that people of all ages can
“talk” to one another without making a sound. Anything can be broadcast on YouTube, and social networking
sites such as Facebook, Twitter, Snapchat and Instagram allow us to connect to an ever-growing network of
people. While technology has tremendous advantages and can be lots of fun, it also presents significant challenges
and even hazards. Sending e-mails or text messages should not become a substitute for face-to-face social
interaction, and mentors can be very helpful in assisting mentees with basic social and communication skills.
Mentors should be aware of whether mentees are spending too much time online and/or participating in
inappropriate chat rooms. Mentees may need to be reminded that once they post photos of themselves or spread
gossip about others in cyberspace, there is no way to “take it back,” and serious repercussions can follow them for
many years.
Cyber-bullying
Cyber-bullying takes many forms but essentially involves taunting, teasing, and harassing online. It can be more
brutal and destructive than schoolyard bullying because it can follow a child everywhere—a text message sent via
cell phone is always present. By creating “bashing Web sites,” an entire group of youth can taunt and pressure one
child—e.g., polls that circulate to vote for the “fattest, ugliest kid at school.” Passwords can be stolen and
computers hacked. If your mentee talks to you about being a victim of cyber-bullying, take it seriously and share
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the information with program staff and families. You will also want to talk to mentees about not participating in
acts of cyber-bullying.

Developmental Stages of Youth
11- to 13-Year-Olds
General Characteristics
1. Testing limits; a “know-it-all” attitude.
2. Vulnerable; emotionally insecure; fear of rejection; mood swings.
3. Identification with admired adults.
4. Bodies going through physical changes that affect personal appearance.
Physical Characteristics
1. Good coordination of small muscles; interest in art, crafts, models, and music.
2. Early maturers may be upset about their size—as their adult supporter, you can help by listening and
explaining.
3. Very concerned with their appearance; very self-conscious about their physical changes.
4. May have bad diet and sleep habits and, as a result, low energy levels.
Social Characteristics
1. Acceptance by friends becomes very important.
2. Cliques start to develop.
3. Team games become popular.
4. Often have “crushes” on other people.
5. Friends set the general rules of behavior.
6. Feel a strong need to conform; dress and behave like their peers in order to “belong.”
7. Very concerned with what others say and think about them.
8. Have a tendency to try to manipulate others to get what they want.
9. Interested in earning own money.
Emotional Characteristics
1. Very sensitive to praise and recognition; feelings are easily hurt.
2. Because friends are very important, can be conflicts between adults’ rules and friends’ rules.
3. Caught between being a child and being an adult.
4. Loud behavior may hide their lack of self-confidence.
5. Look at the world more objectively; look at adults more subjectively, and are critical of them.
Mental Characteristics
1. Tend to be perfectionists; if they try to attempt too much, may feel frustrated.
2. Want more independence but know they need guidance and support.
3. May have lengthy attention span.
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Suggested Mentor Strategies







Offer alternative opinions without being insistent.
Be accepting of different physical states and emotional changes.
Give candid answers to questions.
Suggest positive money-making opportunities.
Share aspects of your work life and rewards of achieving in work.
Do not tease about appearance, clothes, boyfriends/girlfriends, sexuality. Instead, affirm them.

14- to 16-Year-Olds
General Characteristics
1. Testing limits; a “know-it-all” attitude.
2. Vulnerable; emotionally insecure; fear of rejection; mood swings.
3. Identification with admired adults.
4. Bodies going through physical changes that affect personal appearance.
Physical Characteristics
1. Very concerned with their appearance; very self-conscious about their physical changes.
2. May have bad diet and sleep habits and, as a result, low energy levels.
3. Often a rapid weight gain at beginning of adolescence; enormous appetite.
Social Characteristics
1. Friends set the general rules of behavior.
2. Feel a strong need to conform; dress and behave like their peers in order to “belong.”
3. Very concerned with what others say and think about them.
4. Have a tendency to try to manipulate others to get what they want.
5. Go to extremes; often appear to be unstable emotionally while having a “know-it-all” attitude.
6. Fear of ridicule and of being unpopular.
7. Strong identification with admired adults.
Emotional Characteristics
1. Very sensitive to praise and recognition; feelings are easily hurt.
2. Caught between being a child and being an adult.
3. Loud behavior may hide their lack of self-confidence.
4. Look at the world more objectively; look at adults more subjectively, and are critical of them.
Mental Characteristics
1. Can better understand moral principles.
2. May have lengthy attention span.
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Suggested Mentor Strategies
 Give choices and don’t be afraid to confront inappropriate behavior.
 Use humor to defuse testy situations.
 Give positive feedback—and let them know your affection is for them, not for their
accomplishments.
 Be available and be yourself—with your true strengths, weaknesses, and emotions.
 Be honest and disclose appropriate personal information to build trust.

Stages of the Mentor-Mentee Relationship
The mentor-mentee relationship often goes through at least three major stages. It is important to understand these
stages so you can be prepared to respond appropriately.
The first stage of a mentoring relationship is Familiarization and Testing; the second stage is Commitment and
Work; and the last stage is Termination and/or Closure. Since each relationship is unique, the amount of time
spent in each of these stages will vary.
Stage 1: Familiarization and Testing
In this stage you and your mentee are trying to get to know each other. Many mentees may be uncommunicative,
answering questions with shrugs or one-word answers. There may be some jousting between you and your mentee
to test the limits of the relationship. This is particularly true of those mentees who really want to see how far they
can “push” you or trust you to be there for them.
This pushing or testing might be demonstrated by the mentee:
• Missing appointments
• Giving you the silent treatment
• Making unreasonable demands
• Having angry outbursts
• Cursing to get a reaction
In Stage 1, the tone for the relationship is set. You should:
• Be on time for meetings
• Request that your mentee be on time as a matter of respect for you
• Express realistic expectations of the mentee
• Try to make only promises that you can keep
• Provide unconditional friendship and support
• Engage in activities that the mentee suggests
• Understand that your mentee may not be comfortable just talking
• Let the mentee know how his or her behavior is affecting you. While you should respect the
confidences shared by the mentee, you should counsel your mentee that information that may be
detrimental to him/her should be shared with the project coordinator. Encourage the mentee to share
such information with the coordinator or other proper authorities.
Stage 2: Commitment and Work
In Stage 2, there is a deepening of the relationship. You and your mentee may begin to spend more than the
required time together and may call each other frequently on the phone. You may notice visible signs of caring
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for each other, such as remembering special occasions. However, it’s possible that as your relationship proceeds,
your mentee may exhibit behavior that is problematic. Stage 2 is a time for the hard work that can really make
a difference for your mentee in the long run. Goal setting is particularly important during this stage. The most
successful mentoring relationships involve helping mentees develop specific skills and competencies. It’s
important to work with your mentee in developing goals, even if you think she/he should be working on certain
things. Otherwise, you will be just another adult telling him/her what to do.
Stage 3: Termination and/or Closure
It is hoped that this formal mentoring relationship will grow into a more natural one that will sustain itself
without agency supports. However, some relationships will not continue, and others will end prematurely due
to geographic moves, illness, incompatible relationships, mentee confinement, etc. How a relationship ends is
key to how you and especially the mentee will think about and value the experience you shared.
Planned terminations can be facilitated in the following ways:
If you initiated the termination:
• The mentee should be alerted well in advance of your departure from the relationship.
• The reasons for the departure should be discussed with the mentee by you and reinforced
by the project’s coordinator.
• Mentees may feel they are being abandoned and may demonstrate anger. Allow them to grieve
and be appropriately angry. In relationships that were less intimate, this process will of course
be less painful to the mentee.
• If possible, continue contact with your mentee by phone or letters.
If your mentee initiated the termination:
• Don’t view this separation as a failure but as an opportunity to continue the relationship at a new
Level.
• Engage in letter writing and phone calls.
In both instances, focus on the:
• Progress you made
• Fun you had
• New ways you plan to keep in contact

Ethical Issues in Mentor-Mentee Relationships
1. Promote the welfare and safety of your mentee.
Power/influence. It can be very tempting to think we know what is best for our mentee. Providing
opportunities to mentees that they may not have access to is an important role of mentors. But what if
those opportunities go against the family’s belief system, family circumstances, or expectations? It is
incumbent upon the mentor to be sensitive to the family’s concerns and build rapport with the family to
insure that a mentee doesn’t feel compelled to choose between loyalty to the family or to the mentor.
Inappropriate boundaries. Boundaries clarify the limits of the mentor-youth relationship and can protect
both mentors and mentees from exploitation and harm. The obvious example is prohibitions against
sexual relationships, which are indisputable. Mentors, however, may function in a role similar to extended
family, so it is important to be aware of touching or physical contact that may seem appropriate but might
make a mentee— especially a younger child—feel uncomfortable.
Multiple roles. You are available to your mentee to guide, coach, and support her, but you also may have
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professional expertise or financial stability that your mentee or her family does not have. However, you
should avoid entering into professional, financial, or other relationships with your mentee or her family if
it will challenge your ability to be an effective mentor or will harm your mentee.
2. Be trustworthy and responsible.
Consistency and reliability serve as the foundation for trust and positive outcomes for youth. Early termination of
a relationship, especially without explanation, can lead to detrimental outcomes, particularly for youth who have
experienced disappointment in familial relationships with adults.
3. Act with integrity.
Last-minute changes in plans, failure to communicate regularly with your mentee, and lack of respect for customs
and protocol in a mentee’s home, school, or community can erode or challenge a developing relationship. It’s
important not to take for granted the connection your mentee has with you.
4. Promote justice for young people.
Awareness and acknowledgement of our own prejudices, biases, and fears is an essential component of effective
and enduring mentoring relationships. Showing a subtle lack of respect for a youth’s family, promoting stereotypes
based on race or ethnicity, or dismissing a youth’s interests because they seem too rooted in his/her ethnic
background can all harm a mentee’s self-esteem and identification with his/her cultural heritage.
5. Respect the young person’s rights and dignity.
This is probably one of the most challenging aspects of being a mentor. On the one hand, mentors want to build
trusting relationships with their mentees. They need to be able to help mentees make sound decisions without
telling them what to do, they need to be respectful of the mentee’s goals and values, and they must keep
confidential information confidential. On the other hand, mentors may be privy to very serious disclosures, from
both the family members and the mentees. First and foremost, mentoring programs must provide training and
ongoing support to help mentors navigate the slippery slope of disclosure, trust building, and confidentiality.

Problem Solving
The goal of many mentoring programs is to impart life skills to the youth. One important component of life skills
is the ability to set positive goals and deal effectively with conflict. There is a limit to how effectively life skills can
be taught without giving young people an opportunity to actively engage in practicing skills.
The Across Ages program, an evidence-based model project (U.S. Department of Health and Human Services,
Substance Abuse and Mental Health Services Administration), utilizes the Social Competence Promotion
Program for Young Adolescents (Weissberg, Caplan, Bennett, & Stroud, 1990. New Haven CT. Yale University
Press.), which empowers young people to take responsibility as problem solvers.
The problem-solving process consists of six steps:
1. Stop, calm down, and think before you act.
2. State the problem and how you feel.
3. Set a positive goal.
4. Think of lots of solutions.
5. Think ahead to the consequences.
6. Go ahead and try the best plan.
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When to Ask for Help
In general, please ask for help at any time when you feel uncomfortable about what is going on in
the match.
Contact Program Staff:
1.
2.
3.
4.

If you are unable to fulfill your commitment as a Mentor.
If the dynamics of the match are strained.
If your Mentee is not keeping appointments.
If your Mentee takes advantage of you by taking up too much of your time, frequently asking for
favors, wanting to borrow money, etc.
5. If you have any question or concerns about rules, policies and procedures of the program.
6. If you suspect abuse, neglect, endangerment (past, present or future)
7. During any other time when you feel uneasy, or you think that you may be in over your head.

Georgia’s Foster Care Youth
Current Status for Georgia’s Foster Youth (J.W. Fanning 2014)
•
•
•
•
•
•
•

84% of 17-18 year old foster youth want to attend postsecondary
20% of foster youth who complete high school attend college
9% of former foster youth obtain a certificate/AA/bachelor’s degree
Foster youth are more likely to lag behind their peers in high school language arts and math
2066 high school age children in Georgia are in foster care (FY14)
Estimated that only 100-150 foster youth are enrolled in postsecondary
Other trend data:
o More likely to be unemployed as young adults
o Significantly lower annual income than peers
o More likely to be convicted of a crime
Who are Foster Youth?
According to the National Foster Care Coalition, a foster youth is a youth who is removed from their biological
parents care due to neglect or abuse and placed in the care of the state. This placement could include being
placed with relatives, in a group home, or in a traditional non-relative foster home placement.
Why are children placed in Foster Care? Children are removed from the care of their parents primarily because
of abuse or neglect due to complex family, social, and environmental conditions out of their control. Some
children in foster care move frequently among emergency shelter, foster parent, guardian homes (kinship/relative
or non-relative) and group homes.
Who are the adults in foster youths’ lives? Multiple adults are involved in different aspects of foster youths’ lives;
social workers, relative caregivers, foster parents, group home staff, probation officers, therapists, court appointed
lawyers, Court Appointed Special Advocates (CASA), education surrogates, and birth parents.
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General Tips for Working with Foster Youth
 Respect the youth’s privacy! His/her foster care status is confidential and cannot be shared without
permission.
 Create an environment that makes the youth feel included and safe. Having someone that they can
check in with and connect to at school is important in helping them be successful in school.
 Structure activities to support the youth’s success. Provide predictability, consistency, clear
expectations and opportunities for meaningful participation. Scaffold activities when appropriate.

Activities
Activities form the basis for developing and maintaining a trusting and caring relationship between mentors and
mentees. Successful mentoring programs:
• Foster a sense of ownership and belonging among volunteers and participants. Be sure to get
participants involved in planning program activities.
• Sponsor a mix of group activities that support program goals and encourage interaction among all
participants in addition to one-to-one activities.
Please note: The REACH Georgia Scholarship Program is intended to be a school-based program housed at
individual school sites with adults and youth meeting in various campus locations and the program making use of
school facilities and administrative space for mentoring session. If a school system elects to relax the boundaries of
the school site and/or utilize an offsite existing mentoring program, please be sure to have the necessary waivers
and agreements in place to ensure full responsibility.
One-On-One Activities
• Just listen to your mentee
• Help with homework
• Work on school projects
• Take out a library card and use the library regularly
• Learn to do research on the Internet
• Assist in researching a term paper
• Research college opportunities
• Complete applications for college
• Apply for financial aid
• Attend school events (plays, assemblies, graduations)
Job or Career
• Help create a résumé
• Help mentee look for part-time or summer employment
• Assist in completing job applications
• Coach with interviewing skills
• Attend career fair
• Help mentee participate in “job shadowing” at different organizations
• Others?
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Community Service Ideas
Engaging young people in service to their community unleashes youthful energy in ways that can solve real
problems and meet vital needs. Community service can also be an important means for young people to learn
new skills, gain a sense of independence, and boost self-esteem. Community service helps young people break
through their segregation from the mainstream of society by giving them a chance to see the positive impact their
actions can have on the larger world.
Community service activities are a great way for mentors and mentees to work together to address community
needs and illustrate the theme of reciprocity that is the essence of mentoring. In devoting unpaid time to benefit
others, youth are following the example of their older mentors. A goal is to encourage the mentees to make a
lifelong commitment to service and volunteerism. Some suggested activities include:
• Friendly visiting with residents in nursing homes
• Chore service for older adults with limited mobility
• Pet therapy in nursing homes or children’s hospitals
• Reading for the blind
• Helping in daycare centers after school
• Packing and distributing food for a food pantry
• Collecting and distributing clothes
• Collecting books, toys, and clothes for victims of natural disasters
• Helping to develop an online newsletter
• Planting and maintaining a community garden with residents from a senior center or assisted living
facility
• Helping to deliver Meals on Wheels
• Volunteering for Habitat for Humanity
• Participating in the Martin Luther King Day of Service in January
• Others?
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GETTING TO KNOW YOUR MENTEE
1.
2.
3.
4.
5.
6.
7.
8.
9.
10.
11.
12.
13.

What do you like most about school?
What do you like least about school?
What class is most challenging for you?
What is your favorite class?
What school subjects do you do well in?
What do you need extra help with in school?
If you could change anything about yourself, what would it be?
When you don’t do as well in school as you can, it is usually because__________.
When you have leisure time, what do you like to do?
What career are you most interested in?
Do you take outside lessons or classes of any kind?
Do you have any pets?
What is your favorite:
• Food
• Place
• Sport
• Indoor activity
14.
Who is your favorite:
• Friend
• Relative
• Movie Star
• Hero/Heroine
15. Complete this sentence:
Happiness is…

Conversation Starters
1. What is something you’re really proud of today?
2. What is a recent success in the past week?
3. What is the best compliment you’ve received lately?
4. How were you a leader this week?
5. Name a person in your life you admire. Why do you admire him/her?
6. What was your biggest challenge this week?
7. Name a time you knew you were needed.
8. Describe a favorite teacher. What talents does he or she see in you?
9. Describe your closest friend. What makes him/her close?
10. What is the greatest need in your community/school? How can you contribute?
11. If you could go back to any time in your life, where would you go?
12. What do you want to be when you grow up?
13. Who is your favorite celebrity/athlete? What helps him or her be successful?
14. What is your definition of success?
15. Tell me the latest news in your school.
16. What advice would you give someone going into your grade?
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17. What do you wish you would have known about yourself a year ago?
18. What is your favorite class?
19. If you had three hours of free time tomorrow, what would you do?
20. Who is a superhero in your life right now?
21. What realization did you make about yourself this week?
22. What is your favorite time of day? When are you at your best?
23. If you could invite any three people to dinner, who would they be?
24. What’s your favorite book?
25. What do you do better than anyone else you know?
26. What would your friends say you do well?
27. What are you doing when time seems to fly?
28. What is your favorite song? What do you like about it?
29. Tell me about a typical day for you. What do you enjoy most?
30. What contribution would you like to make to your school? How will you do it?

Topics for Discussions between Mentors and High School Age Youth
1. Time line for after high school – in five, 10, 15, 20, 25 years.
2. Realistic and attainable goals.
3. Examination of personalities and style of functioning.
4. Personal interests – yours and theirs.
5. Financial independence – personal credit cards, budgeting, ATMs and setting up a bank account.
6. Balance time – time management.
7. Get organized – does the youth have a calendar and organizer?
8. People you admire – your heroes.
9. Communication skills.
10. Workplace-readiness skills.
11. Employability indicators – attendance, punctuality, appearance, initiative, maturity, courtesy, attitude,
quantity of work, quality of work, flexibility and cooperation.
12. Job opportunities – job shadowing, internships, apprenticeships.
13. Career interest inventory.
14. Job exploration.
15. Mock applications for work and post-secondary education.
16. Applications for financial aid, scholarships and awards.
17. Create a resume.
18. Practice interviewing skills.
19. Exercise and eating right.
20. Personal mission statement.
21. Driver’s license.
22. Well-rounded youth – involvement in school clubs, community activities.
23. Review report cards.
24. Appreciate cultural differences.
25. Manners – the code of etiquette (including cell phone and pager).
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26. Visit a local college.
27. Design a business card.
28. Advice regarding risky business (alcohol, drugs, sex, cigarette smoking, gang activity, peer pressure).
29. Getting ready for the prom.
30. Summer plans.
31. What are some additional ideas that you have tried and found to be successful? List them below and share
with other mentors:

WHAT WILL WE DO EACH WEEK?
Below is a partial list of some tips and strategies for your mentoring sessions. Check to see that they are age
appropriate. Remember to ask youth what they would like to do. Plan together. Don’t be too structured, though.
Spontaneity is important! Add some good ideas of your own. Make a list of the ideas that you really liked and
share them with other mentors. Good luck!
1. Start by telling your youth why you decided to become a mentor.
2. Engage in games such as chess, checkers, Monopoly and crossword puzzles.
3. Select books you like and read them together. Get to an exciting part and finish it next time you are
together.
4. Start a book club.
5. Exchange favorite recipes. Put them in a book and use it as a neighborhood fundraiser for the program.
6. Research the history of music and learn to play a musical instrument together.
7. Teach the beginning alphabet, words and phrases of a foreign language.
8. Create a scrapbook of memories that last the entire year.
9. Use a disposable camera to capture special moments.
10. Work on the computer. Create calendars, write poems and search the Web.
11. Set up e-mail correspondence between mentors and youth if you are permitted and if your youth has email access where the mentoring program is located. Write to each other and touch base between visits.
12. Construct a kite together and fly it.
13. Build and launch a rocket. Don’t forget to take photos.
14. Create a design and carve a pumpkin on Halloween.
15. Help research and design an extra credit project.
16. Create a time capsule and bury it. Determine when it should be opened.
17. Create a holiday, get well, or greeting card for a special occasion.
18. Discuss safety precautions such as wearing helmets when riding bikes and fire safety in the home.
19. Write an original storybook together.
20. Discuss personal hygiene, health, exercise and healthy habits. Remember that we are what we eat! Manage
a diet plan together.
21. Teach how to give a good handshake. Practice makes perfect!
22. Discuss proper etiquette and social graces. Plan a field trip to a fine restaurant after youth pass all the tests.
Make sure to get permission and invite a chaperone. Get approvals from the program first!
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23. Connect with the community. Research what after-school programs are offered in the community in which
youth might engage.
24. Encourage your youth to try out for school activities such as the band, chorus, drama and sports.
25. Play sports. Shoot basketballs in a school or organization’s gymnasium.
26. Explore what to do in an emergency. Create a contact list and discuss 911 procedures.
27. Plan for a sound financial future. Discuss opening savings and checking accounts and the concept of good
credit and the meaning of credit cards. Invite a banker to speak with youth.
28. Plan for future careers. Conduct mock interviews for a job, read the want ads, discuss dress codes and fill
out a sample job application.
29. Discuss opportunities for post-secondary education. Research two- and four-year colleges and technical
schools and the meaning of financial aid. What does it take to get to college? What high school courses
should be taken? It is never too early to begin.
30. Take a career interest inventory. Discuss entry-level positions.
31. Decide on a community service project together with mentors and youth and carry it out. Plant a garden in
front of the local school, remove graffiti from school walls or collect food and deliver it to the homeless.
Take credit for the project as part of your mentoring program. Ask the program what their needs are.
32. Start a pen pal project with a group of young people in another country.
33. Talk about friends — those that your youth has and those he or she would like to have.
34. Decorate T-shirts and wear your creations proudly.
35. Discuss what your youth wants to be when he or she grows up. Invite guest speakers in who represent the
careers of choice.
36. Arrange to shadow corporate executives on Groundhog Job Shadow Day, a national event in February.
37. Have a game of basketball, football or volleyball with mentors playing against youth.
38. Help your youth to craft a personal mission statement.
39. Design and paint a mural on the wall of the school.
40. Act out a scene from a favorite book and make a production out of it. Invite the school to attend.
41. Discover ways to make spelling fun. Use alphabet cereal or flashcards.
42. Play Hangman.
43. Discuss the positive activities youth can get involved in during the summer.
44. Walk outside on a nice day; sit under a tree and just talk.
45. Research and talk about famous people who use their abilities to get ahead.
46. Read the newspaper and discuss current events.
47. Share your life experiences.
48. Share your career experiences. How did you get to where you are today?
49. Remember your youth on his or her birthday with a card.
50. Share your school experiences when you were the same age as your mentee is now.
51. Share a proverb each time that you meet.
52. Build a model.
53. Swap photos of youth and mentors.
54. Bring a scrapbook or photo album from home and share photos of your family, travels and pets.
55. Share thoughts and feelings between meetings in a small journal.
56. Practice the answers to the questions for a driver’s license.
57. Help your youth write a resume.
58. Discuss people you admire. Compare heroes and research your favorites.
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59. Discuss leisure activities.
60. Plan a leadership project with your youth and carry it out.
61. Tell your youth – if you could go back to high school, what would you do differently?
62. Complete a personality inventory to find out who your youth is.
63. Help your youth to design a unique and original calling or business card.
64. Ask your youth where they hope to be in five years and in 10 years.
65. Help your youth to get organized. Write out what your youth does every day and what he or she would
like to change.
66. Practice how to get a point across.
67. Research volunteer opportunities and adopt a project. Giving back through community service is so
important.
68. Discuss travel and dream vacations.
69. Discuss the pillars of character including pride, punctuality, honesty and responsibility.
70. Help to arrange a mini career fair and invite other youth to attend.
71. Cook a meal together if it is allowed. Ask to use the school kitchen or home economics classroom if there
is one at your local school.
72. Explore careers over the Internet.
73. Teach how to ask a boss for a raise.
74. Invite a guest from the local labor market office to discuss market requirements and the fastest growing
jobs today.
75. Share your dreams.
76. Help with homework. Make sure that your youth takes the lead in making this decision.
77. Plan a random act of kindness.
78. Learn about how newspapers write the news and invite a reporter to a session.
79. Usher at the school play or musical concert.
80. Arrange a field trip to visit a senior citizen home. Read to the seniors.
81. Hold a spelling bee and crown the winner.
82. Try clay modeling.

Goal Setting
After you and your mentee have gotten to know each other, you should meet with your program coordinator to
discuss developing short- and long-range goals.
A goal should be: S.M.A.R.T
• Specific (You need to know what you want to do).
• Measureable (You need to know when you have accomplished it.)
• Attainable (When you identify goals that are most important to you, you begin to figure out ways you
can make them come true.)
• Realistic (If it is too difficult, it will lead to frustration.)
• Timely (It should have a deadline so you won’t put it off.)
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Steps in Goal Setting
Have the mentee identify some positive things she/he would like to accomplish. This might be something like
getting a driver’s license, finding an after-school job, passing an English course, or attending school every day.
1. Select one or two goals to work on. Help your mentee select goals that are realistic and achievable. You
want your mentee to set his/her sights high but also be assured of some success.
2. Discuss with your mentee how his/her parent or guardian may feel about these goal plans. If a parent
counts on your mentee for babysitting during the school day, regular school attendance may not be a goal
supported by the family. If the mentee’s efforts are not supported or understood by the family, achieving
the goal will be more difficult.
3. Brainstorm ways to reach the goal. Brainstorming is a process that involves thinking of as many ideas
as you can for reaching a goal, even if some may seem silly or unrealistic. You and your mentee should
write down all of your ideas. Later, you can help him or her select the best ones.
4. Identify small steps for reaching the goal. Most goals require more than one step to complete.
Recognize the mentee’s attainment of each small step to reach his or her goal.
5. Identify obstacles that might prevent completion of the goal. This will need to become part of the
action plan for accomplishing the goal. For example, if a parent objects to the mentee’s getting a driver’s
license, your mentee will have to think of ways to approach the parent to obtain permission. If no one can
teach your mentee to drive and she/he does not have money for lessons, what else can be done to
accomplish this step?
6. Decide on a deadline for accomplishment and reevaluation of the goal. This is an important
step. If the process drags on too long, your mentee may get discouraged and quit. A deadline give him/her
something to work toward. Opportunity for reevaluation gives you a chance to check his/her progress.
Encouragement from you may be all that is needed to keep your mentee on course.

Here are some of the kinds of goals a young person might be interested in setting:
•

Art/Music/Creativity: What goals do I have for my creative side?

•

Education: Where do I want to be in several years in terms of my education?

•

Relationships: Three years from now, what do I want my relationships to be like? Do I want more
friends? More time with family? A better relationship with my mom or dad? To be married? To be
single?

•

Spiritual: What kind of spiritual growth or involvement do I see for myself over the next few years?
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•

Sports/Fitness/Health: If I am successful, what will my health and fitness level be like several years down
the road?

•

Work: In what direction do I want to go in terms of my future career?

CHAPTER 7: Match Closure
Please be aware that many students transfer to different schools or their families move to different areas. As a result,
Match Closure may happen mid-year. Please notify your Mentor Program Site Coordinator if you are aware that
your student will be leaving the school. This will enable them to make appropriate referrals to the family if needed,
to complete the Post Survey with the student and also confer with you regarding Match Closure activities.
Here are some ideas for your Match Closure:
1) Give several weeks before the end of the school year or end of the match period to begin the closure
process
2) Set a specific date for your last meeting and inform your mentee of this ahead of time
3) Talk about the reasons for ending the match; be honest, candid and supportive (regardless of the reason
for the closure)
4) Review the year by talking about fun activities and the personal impact on each other’s lives; review
journals, photos, drawings or other materials used to document the relationship
5) List new skills learned, challenges overcome, accomplishments, goals yet to be reached, and brainstorm
strategies for the student to continue working toward goals
6) Exchange small, meaningful “closure gifts” with your student
7) Don’t make promises that you may not be able to keep (e.g., that you will keep in touch)
8) Be positive and supportive, especially about what the future may hold for your mentee
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FREQUENTLY ASKED
QUESTIONS
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Frequently Asked Questions
We understand that committing to mentor a youth comes with a lot of responsibility and may feel like brand new
territory. You may worry that you won’t know how to do this. Try thinking about your background; you may have
already been a mentor in informal situations. Maybe you helped a niece or nephew with schoolwork or listened to
a youngster who thought nobody cared. In each instance, you were acting as a mentor. By joining a mentoring
program, you are simply formalizing your commitment to help guide a young person. At the same time, you get
the benefit of comprehensive training and ongoing support.
What if we don’t hit it off right away?
It’s not easy to trust a stranger, especially if you’re a young person who’s had a lot of bad experiences with adults
in the past. It may take a while to build trust. Don’t interpret caution as rejection. A young person may not show it
— in fact, he or she may not even know it fully — but your help is definitely wanted.
What if something extremely serious comes up?
While most mentoring relationships develop and flourish without serious problems, things do happen. Mentors
have an important role, but that role does not include family counseling or medical or psychological treatment.
There are support systems in place for real emergencies. Contact your mentoring program coordinator for
information. The most a mentor is expected to do — and should do — is to help guide a young person to the
appropriate source of professional help.
What if we don’t have anything in common?
Many first-time mentors worry that differences in age, race, religion, education or gender will be insurmountable
barriers. Actually, most experienced mentors report that mentoring a young person from a different background
broadened their own horizons and deepened their understanding of other people and cultures.
What if I can’t mentor anymore?
This is a very serious concern. Mentoring is a deep commitment. There are times, however, when uncontrollable
things happen — perhaps a job relocation or sickness — and you simply must withdraw from your mentoring
relationship. If that happens, you need to talk with your program coordinator and discuss the best way to end the
relationship. Except for such unavoidable circumstances, it’s best to stay in a mentoring relationship. You could
do far more harm than good if you enter a young person’s life, build trust and then abandon the relationship. Be
honest with yourself when committing to be a mentor. If you aren’t sure about in-depth mentoring, try one of the
many shorter-term alternatives, such as tutoring or one-time projects.
What if I do something wrong?
If you are there for your young friend no matter what; if you listen and really hear what’s being said; and if you do
your best to counsel and not to judge, you will have done everything right. Some young people are more ready
than others for a mentor. Some may test a mentor’s commitment. Try not to take such behavior personally. Just
keep doing your best and following your mentoring program’s guidelines. Gauge your success by your actions, not
your mentee’s.
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SAMPLES
The following samples should serve only as a guide and can be customized to reflect the policies
and procedures of each individual school system.
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Sample Annual Mentor Recruitment Plan
Recruitment Objective
Attract 10 new mentors to be matched with youth by <<ENTERDATE>>.
Target Audience
Men and women within metro area with an emphasis on increasing the number of male and minority mentors.
Positioning Statement or Core Communication Message
To help a young person develop a positive vision for the future, become a mentor.
Promotional Materials
• Informational flyers
• Newsletter
• Press releases
• Generic news article (for newsletters, papers, and local magazines)
• Program presentation with overheads, notes, and handouts
• Web site development
Promotional Activities
• Place brochure and flyer throughout the community (continuous)
• Display tables at local events (as available)
• Distribute newsletter (quarterly)
• Distribute press release and PSA to local media (quarterly)
• Make personal contact with key media and organization leaders (2–3 per month)
• Present to community organizations (1–2 times per month)
• Garner inquiries from Web site (online interest form) and e-mail (continuous)
Target Organizations
• Local Colleges
• Local Businesses
• Professional Associations
• Fraternal/Civic Organizations (Kiwanis, Junior League, Jaycees, Chamber of Commerce, etc.)
• Churches/Faith-Based Groups
• Governmental Agencies
• Corporate Volunteer Councils
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Sample Annual Recruitment Plan Timeline

Worksheets adapted from Garringer, 2006.
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Sample Screening Policy
Board Approval Date: __________
Revision Date: __________
It is the policy of the << _____ >> Mentoring Program that each mentor and mentee applicant completes a
screening procedure. All staff members must be trained and required to carefully follow the screening
procedures.
At minimum, the following screening procedures are required for mentor and mentee applicants. Program
staff must ensure that each applicant completes these established minimum screening procedures:
Mentor Screening Procedures
 Attend the two-hour mentor training
 Complete written application
 Check driving record and gain copy of current insurance coverage
 Check criminal history: state criminal history, child abuse registry, sexual offender registry. Same
checks must be performed in all states resided in as an adult.
 Provide three personal references
 Complete personal interview
Mentee Screening Procedures
 Attend the two-hour mentee training
 Complete written application
 Obtain parent/guardian consent
 Complete personal (mentee) interview
The decision to accept an applicant into the program will be based upon a final assessment done by
program staff at the completion of the mentor or mentee screening procedure. The program coordinator
has final approval for an applicant’s acceptance into the program. No reason will be provided to mentor
applicants rejected from participation in the program.
All mentors are expected to meet the eligibility criteria. However, extenuating circumstances may be
reviewed at the discretion of the program coordinator and acceptance may then be allowed with written
approval of the executive director and representative of the board of directors when all eligibility
requirements are not clearly met. These instances are expected to be rare.
Documentation of the screening process must be maintained for each applicant and placed in confidential
files.
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Sample Mentor Application
Personal Information

Name: _____________________________________________ Date: _________

Street Address: _______________________________________________________

City: ________________________ State: ______ Zip: _______________

Home phone: ______________

Work phone: ______________

Social Sec. #: _________________________________

Date of Birth ___/___/___

Gender:

Male

Female

Please list all members of your household:
Name

Sex

Age

Relationship to Applicant

Employment History
Please provide employment information for the past five years, with most recent position held first. If more space is needed
use an extra sheet of paper.
Employer: _________________________________________________
Street Address: ________________________________________________
City: ________________________ State: ______

Zip: _______________
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Supervisor’s Name: ______________________________ Title: ___________________
Phone: _____________________
Dates of Employment: ____________ to ______________

(m/year)

Position Held: __________________________________________________
Employer: _________________________________________________
Street Address: ________________________________________________
City: ________________________ State: ______

Zip: _______________

Supervisor’s Name: ______________________________ Title: ___________________
Phone: _____________________
Dates of Employment: ____________ to ______________

(m/year)

Position Held: __________________________________________________
---------------------------------------------------------------------------------------------Employer: _________________________________________________
Street Address: ________________________________________________
City: ________________________ State: ______

Zip: _______________

Supervisor’s Name: ______________________________ Title: ___________________
Phone: _____________________
Dates of Employment: ____________ to ______________

(m/year)

Position Held: __________________________________________________

Please answer all of the following questions as completely as possible. If more space is needed, use an extra sheet of paper
or write on the back of this page.
1. Why do you want to become a mentor?
2. Do you have any previous experience volunteering or working with youth? If so, please specify.
3. What qualities, skills, or other attributes do you feel you have that would benefit a youth? Please explain.
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4. Can you commit to participate in the New Insights mentoring program for a minimum of one year from the time you
are matched with a youth?
5. Are you available to meet with a child eight hours per month and have contact at least once per week? Please explain
any particular scheduling issues.
6. Describe your general health. Are you currently under a physician’s care or taking any medications? If so, please
explain.
7. How would you describe yourself as a person?
8. How would your friends, family, and co-workers describe you?
9. Have you ever been arrested or convicted of a crime? If so, what were the circumstances?
10. Have you ever used illegal drugs? If so, what substances were used and how often?
11. Are you currently using any illegal drugs or controlled substances?
12. Do you drink alcoholic beverages? If so, what and how often?
13. Have you ever been convicted of a DUI, driving while under the influence of alcohol? If yes, when and what were the
circumstances?
14. Do you use tobacco products? If so, what and how often?
15. Have you ever received treatment for alcohol or substance abuse? If yes, please explain.
16. Have you ever been treated or hospitalized for a mental disorder? If yes, please explain.
17. Have you ever been investigated or convicted of child abuse or neglect? If yes, please explain.
18. Have you ever been investigated or convicted of sexually abusing or molesting a youth 18 or younger? If yes, please
explain.
19. Are you willing to communicate regularly and openly with program staff, provide monthly information regarding your
mentoring activities, and receive feedback regarding any difficulties during your participation in the mentoring program?
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20. Are you willing to attend an initial mentor training session and two in-service training sessions per year after being
matched?
Please read this carefully before signing:
<< _________ >> Mentoring Program appreciates your interest in becoming a mentor.

Please initial each of the following:
_______ I agree to follow all mentoring program guidelines and understand that any violation will result in suspension
and/or termination of the mentoring relationship.

_______ I understand that << >> Mentoring Program is not obligated to provide a reason for their decision in accepting or
rejecting me as a mentor.

_______ (optional) I agree to allow << >> Mentoring Program to use any photographic image of me taken while participating in the
mentoring program. These images may be used in promotions or other related marketing materials.
I understand I must return all of the following completed items along with this application, and that any incomplete information will
result in the delay of my application being processed:









Copy of your valid driver’s license and proof of auto insurance

Information Release Form
Personal References Form

Interest Survey Form
DMV Release Form (state agency form)
Criminal History Release Form (state agency form)
Child Abuse and Neglect Release Form (state agency form)
Sexual Offender Release Form (state agency form)

By signing below, I attest to the truthfulness of all information listed on this application and agree to all the above terms and
conditions.

_________________________________________________

________________

Signature

Date

Please return or mail this application and the items listed above to Mentoring Program Coordinator, New Insights, P.O. Box 5575, Any
Town, GA 896423.
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Sample Information Release
I, _________________________________________, understand it will be necessary for << >> Mentoring Program to
conduct a background check regarding my driving record, criminal history, personal references, and employment.
I authorize <<>> to obtain any needed information regarding my driving record, legal/criminal history, character references,
and employment from any state or federal agency, my employer, and personal references for the purposes of participating in
a mentoring program. Further, I provide permission for New Insights to conduct the same investigation of my background
in previous states in which I have resided.
Further, I understand that information about myself will be anonymously (without my name) shared with a prospective
mentee(s) and his/her parent(s)/guardian(s) to aid in determining a suitable match. Once a mentor/mentee match is
determined, my identity and any other information known about me may be shared with the mentee and parent/guardian to
ensure and aid in facilitating a safe and successful match relationship.

____________________________________________
Signature

_______________
Date

Full Name________________________________________________________

Address______________________________ City_____________ State____ Zip_____

Date of Birth ______/_____/________

Social Security Number________/_______/________

Current Driver’s License No.___________________

State: __________

Please list any other cities, states, and dates of residency during the past 10 years.
_______________________

City
_______________________

City
_______________________

City
_______________________

City

_______

___________

__________

State

From (m/year)

To (m/year)

______

___________

__________

State

From (m/year)

To (m/year)

_______

___________

__________

State

From (m/year)

To (m/year)

_______

___________

__________

State

From (m/year)

To (m/year)
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Sample Personal References
Please list the names, addresses, and phone numbers of three people you would like to use as character references (only
people you have known for at least a year). Include at least one relative. Any information << >> Mentoring Program gathers
from these references will be held as confidential and not released to you, the applicant.
Relative’s Name: _____________________________________
Address: __________________________________________
City: ________________________ State: ________________ Zip: _________
Phone: ______________________________
Relationship: ____________________

How long known: ___________________

Name: _____________________________________
Address: __________________________________________
City: ________________________ State: ________________ Zip: _________
Phone: ______________________________
Relationship: ____________________

How long known: ___________________

Name: _____________________________________
Address: __________________________________________
City: ________________________ State: ________________ Zip: _________
Phone: ______________________________
Relationship: ____________________

How long known: ___________________
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Sample Mentor Interest Survey
Name: ____________________________________________

Date: __________

Please complete all the following. This survey will help << >> Mentoring Program know more about you and your interests and help us
find a good match for you.

What are the most convenient times for you to meet with your mentee? Please check all that apply.
Weekdays: ___ Lunchtime: ___ After school: ___ Evenings: ___ Weekends: ___ Other: ___

Please indicate age group(s) you are interested in working with:
Age: ___11–14 ___15–18 ___19–21

Ethnicity: _______________

Do you speak any languages other than English? If so, which languages?
Would you be willing to work with a child who has disabilities? If so, please specify disabilities you would be willing to work with.
_____________________________
What are some favorite things you like to do with other people?

What are your favorite subjects to read about?

What is your job and how did you choose this field?

What is one goal you have set for the future?

If you could learn something new, what would it be?

What person do you most admire and why?
Please check all activities you are interested in:

Biking
Hiking
Golf
Fishing

Camping
Boating
Swimming
Animals/
Pets

Science
Music
Gardening
Painting/
Photos

Cooking
Sports
Parks
Board Games

Library
Yoga
Movies
Shopping

List any other areas of strong interest:
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Sample Mentor Interview
Applicant Name: __________________________________ Date: ______________________

Interviewed by: ___________________________________

I need to ask a number of questions about you that will help me in matching you with a mentee. Some of the questions are
personal and this interview is confidential. However, I am required to report anything that indicates you have done or may
do harm to yourself or others. Some information, like personal qualities and what you would like to do with a mentee or
things you are interested in may be shared with a prospective mentee and/or their parents. Do you understand?

1. Why do you want to become a mentor?

2. Why do you think you can help a youth by mentoring? (if not answered in question #1)
3. What do you think are your strengths?
4. How about your weaknesses?
5. What type of child would you like to be matched with?
6. Will you be able to fulfill the commitments of the program – eight hours per month with weekly contact for one year?
7. What was your own childhood like?
8. Have you ever abused or molested a youth?
9. Have you ever been arrested? If so, when and for what?
10. Do you currently use any alcohol, drugs, or tobacco?
11. Have you ever undergone treatment for alcohol or substance abuse?
12. Have you ever been treated or hospitalized for a mental condition?
13. Do you have any experience working with children? If so, how will it help you in working with your mentee?
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14. What challenges do you think young people face today that they need help with the most?
15. Mentoring a young person is a big responsibility and can change the lives of both the mentor and the mentee. What do
you hope to gain from the experience and what do you hope the mentee gains from the relationship?
16. What are some of the biggest problems in the world or in your community that concern you?
17. What types of activities would you do with a mentee?
18. Who else in your household might be present at any given time when you are with your mentee?
19. What hobbies or interests do you have?
20. At this point, clarify any questions of concern that arose from the written application.
21. Do you have any questions about the program I can answer for you
Interviewer Comments:
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Sample Mentor Assessment Summary
Name: ____________________________________________ Date: _____________
Screening Materials

Date Sent to
Applicant

Date Rec’d

From
Applicant

Date Sent to
Agency

Date
Item
Completed

Written Application
Copy of Driver’s License
Proof of Auto Insurance
Information Release
Personal References
Interest Survey
DMV Release Form
Criminal History Release Form
Child Abuse & Neglect Release Form
Sexual Offender Release Form
Volunteer Interview
Personal Reference Interview
Personal Reference Interview
Personal Reference Interview
Acceptance/Rejection Letter

Eligibility Criteria
Does the applicant meet each of the eligibility criteria? Please check the appropriate box.
Yes

No

Eligibility Criteria
18 years of age or older
Resides/works in the metro area
Willing to adhere to program policies and procedures
Agrees to a minimum of one school year commitment
Commits to weekly mentoring sessions with mentee

Completed screening procedure
Agrees to attend required training sessions
Willing to communicate regularly with program coordinator and complete weekly meeting
and activity information log
Has clean criminal history
Has never been accused, arrested, charged, or convicted of child sexual abuse
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Yes

No

Eligibility Criteria (cont.)
Has not been convicted of a felony in past seven years
Does not use illicit drugs
Does not use alcohol or controlled substances inappropriately
Is not in treatment for substance abuse. Has had a non-addictive period for at least the past
five years
Has not been hospitalized for a mental disorder in past three years
Has not falsified information during screening process

Does the mentor applicant meet all eligibility criteria? Yes ______ No________
If no, are there any mitigating circumstances?

General Assessment Areas
Did the applicant relate appropriately to the program staff during the following steps?
 Initial contact and inquiry
 Orientation
 Interview
Did the applicant complete the screening process with ease and appropriateness?
Are his/her reasons for wanting to be a mentor appropriate?
Is the applicant’s personal and professional life appropriate and stable?
Does the applicant exhibit qualities of open-mindedness, flexibility, and emotional stability?
Does the applicant have experience working with youth?
Did the applicant’s references speak well of him/her?
Does the individual have appropriate age-related interests and ability?
Overall comments:
Recommendation:
Recommendation to Approve: Yes: _________ No: ______________
Reasons Why:
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Approval:
Approved: Yes: __________ No: _______________
By: ________________________________________________________
By: ________________________________________________________
By: ________________________________________________________

Date: ____________
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Sample Mentor Acceptance Letter
January 27, 2003
Mr. Jim Biggs
4321 North Webster St.
Winwood Heights, IL 97217
Dear Mr. Biggs,
Congratulations!
On behalf of the New Insight Mentoring Program, we are happy to inform you of your acceptance as a mentor. Without the enthusiasm
of volunteers like you, we would not be able to accomplish our mission.
We thank you for taking the time and effort to join our program and we look forward to continuing to support you and assist you as a
mentor. At this time, we are working on finding you a suitable match and will contact you when we have found you a mentee.
Sincerely,

Gina Meanwell
Program Coordinator
<< >> Mentoring Program

Sample Mentor Rejection Letter
January 7, 2003
Mr. Jim Bigg
4321 North Webster St.
Anytown Heights, IL 97217
Dear Mr. Bigg,
On behalf of the << >> Mentoring Program, I wanted to express my sincere thanks for your interest in our program. I understand that
you have given a considerable amount of time to this process and we greatly appreciate your effort. Unfortunately, we are unable to
accept your application to be a mentor for our program.

Thank you again for your time and interest in our program.
Sincerely,

Gina Meanwell
Program Coordinator
<< >> Mentoring Program
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Sample Welcome Letter
Dear New Mentor,

Welcome to our school!
We appreciate your interest in mentoring a student. Mentoring is a research-based intervention that promotes positive youth
development by building developmental assets and resiliency, factors needed to successfully navigate school and life. The
REACH Georgia program offers you the chance to provide this benefit to your mentee.

Inside of this folder is everything you need to get started with the mentor program.
o
o
o
o
o
o
o
o

School’s Bell Schedule
Your Mentee’s Daily Schedule
School Map
School Year Calendar
About Your Student Factsheet
About the School Factsheet
How to Access and Use the Online Activity Log
Emergency Card for School Site

It is remarkable how contributing something seemingly small like an hour of one’s time can make such a big difference in a
child’s life. Thank you for your commitment to supporting the development of your mentee.

If you have any questions, you can always contact me. I look forward to working with you!

[SIGNATURE]
Mentor Program Coordinator
[EMAIL]
[PHONE NUMBER]
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SAMPLE ORIENTATION PLAN
Separate orientations should be held for volunteer mentors and mentees and their parent(s) or guardian. Below is
a guide to what should be included in these orientation sessions.

An Orientation for MENTORS Should Include the Following:
• Program overview, mission, goals and objectives;
• What mentoring is and how it can benefit both mentors and youth;
• Mentor expectations and restrictions;
• Mentor roles and responsibilities;
• Level of commitment expected (time, energy, flexibility, frequency);
• The nature of the mentor–mentee relationship and level of personal involvement;
• Description of eligibility, screening process, logistics and suitability requirements;
• Safety and security, especially around use of the Internet;
• Information on how to handle a variety of situations;
• Summary of program policies, including those governing privacy, reporting, communications and evaluation;
• Collection of applications, consent forms and other paperwork; and
• Schedule of upcoming mentor training, matching of mentors with young people and group activities.

An Orientation for MENTEES and Their Parent or Guardian Should Include the Following:
• Program overview, mission, goals and objectives;
• What mentoring is and how it can benefit both mentors and youth;
• Why the youth were chosen for this program;
• Mentee roles and responsibilities;
• Level of commitment expected (time, flexibility, frequency);
• The nature of the mentor–mentee relationship and level of personal involvement;
• Information on how to handle a variety of situations;
• Collection of applications, consent forms and other paperwork;
• Summary of program policies, including those governing privacy, reporting, communications and evaluation;
and
• Schedule of upcoming mentee training, matching of mentees with mentors and group activities.
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SAMPLE ABOUT YOUR SCHOOL FACT SHEET
School Site Contact: __________________________________________________
Mentor Program Coordinator:
Name: ________________________________________________
Email: ________________________________________________
Phone: ________________________________________________

School Website: ____________________________________________________

Mentoring Website:

www.healthiersf.org/mentoringforsuccess

School Office:
Name: _________________________________________________
Phone: _________________________________________________

REACH Georgia Mentoring Contact:
FIRSTNAME AND LASTNAME, Program Coordinator
555.242.2615
email.address@school.edu
1515 Lucky Street
San Francisco, CA 94116

Computer Access at School/Where to log __________________________________
Password/Login for Computer Access: _____________________________________
How to Log In: ______________________________________________________
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WHERE DO I FIND THE. . . . . .

Visitor Sign-In: ___________________________________________________________

Mentor Program Coordinator: _______________________________________________

Activity Log: ______________________________________________________________

Meeting space for mentoring: ________________________________________________

Games and Art Supplies: ____________________________________________________

Activity Ideas: _____________________________________________________________

Off-site Field Trip Forms: ____________________________________________________

Information about the next month’s activity: _______________________________________
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SAMPLE STANDARDS OF CONDUCT FOR MENTORS
Characteristics of Mentors
• Honest and respectful.
• Patient with students.
• Flexible to student needs and schedules.
• Prompt, dependable and regular in attendance.
• Friendly to teachers and children.
• Supportive of administrators and school staff.
• Discreet, sincere and dedicated.
• Respectful of youth and mindful of confidentiality.

Responsibilities:
• Sign in and out properly at each school visit.
• Wear identification at school.
• Keep all student information confidential, unless abuse or neglect is suspected; in that case, report concerns to
the principal.
• Telephone the school secretary to notify the student if you will be absent.
REACH Georgia Scholarship Program Guidelines:
•
•
•

All activities are school based. Activities are to occur on school grounds during the regular or extended day.
Any exceptions must follow school guidelines and have school system approval.
Volunteers (Mentors) may not transport students.
Volunteers (Mentors) should avoid all physical contact with students in the “strike zone” and interact with
students in areas with others present. Limit physical contact to accepted gestures of greeting, guidance and
praise, such as handshakes, high fives or side hugs given only after student permission.

REACH Georgia Scholarship Program Volunteers:
•
•
•
•
•
•
•

Avoid giving gifts or lending money to students.
Support teachers and their ideas.
Treat teachers, students and parents with respect.
Realize that you are a school visitor whose purpose is to give support to students.
Do not make negative comments to others about the students or teachers.
Exhibit behavior supportive of all ethnic/racial groups.
Consult with the program coordinator if problems occur.
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The (name of school/program) mission is to connect young people with caring adult volunteers at schools to promote
success, encourage healthy behaviors and build stronger communities. This happens when (name of school/program)
representatives are good listeners and good friends to students.

I, _______________________________________, (___________________________________)
Signature

Please print name here

have read the above and agree to follow these standards and guidelines for (name of school/program)

Date: ___________________________________
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SAMPLE MENTOR TRAINING AGENDA

(Detailed)
Welcome and Introduction
A. Overview of mentoring program
B. Organizational partner (if there is one)
C. Individuals – their names, positions and experience, or not, as mentors
Mentoring
D. What it is and what it’s not – brief description
E. Personal mentors – participants share memories of their own mentors and the qualities that made
them exceptional
F. Condense descriptions into the ideal mentor – with emphasis on “there for me,” “listened to me,”
“nonjudgmental,” “caring,” and so forth
G. Remind mentors of the descriptions that are not there – because they’re not important – for
example, “wealthy,” “famous,” powerful, and so forth
Our Qualifications
H. Our best characteristics – group describes the qualities about themselves of which they are most
proud.
I.

Review our characteristics and compare them to those on the mentor list – we have what it takes!

J.

Review key qualities of a good mentor – caring, consistent, nonjudgmental listener and friend.

Youth Today
K. What do we know about them? Let’s brainstorm adjectives we hear in the media that describe
youth.
L. Highlight the derogatory expressions that arise – make a list.
M. Ask participants to think about young people they know well – a child, grandchild, godchild, etc.
Do these children fit the list of scary adjectives from part A?
N. We don’t want the media to describe youth for us. Let us start with a clean slate.
O. Describe simple characteristics of young people to be mentored – depending on age.
P. Ask participants if the people we will be mentoring might have stereotypes about us. Let’s
brainstorm the adjectives that young people might have about adults.
Q. Highlight the less than flattering expressions that may come up. Ask participants how we can
counteract these stereotypes.
R. Refer back to the qualities that make a good mentor. Can we use the positives to counteract the
negatives?
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Mentoring Relationship
S. Describe young people
T. Goals of programs
U. Goals of individual meetings
V. Ground rules:
a) Boundaries
b) Limits
c) Trust
d) Confidentiality
e) When youth need help – risky or dangerous behavior
f) When mentors feel stuck
g) Fun
W. Initial Meetings:
a) Strategies
b) Expectations
c) Plan together
d) Brainstorm activities and discussion points
Goal Setting
X. Realistic and personal
Y. Achievable
Z. Turn short term into long term
AA. Develop step-by-step plan
BB. Celebrate achievements
CC. Reframe setbacks

Review Topics
DD.

Ask for questions

EE. Explain check-in and reporting requirements
Conclusion and Thank You
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Sample Matching Procedure
Board Approval Date: __________

Revision Date: __________

1. To begin the match process, the program coordinator reviews the application, interview notes,
and interest survey information of both the mentee and mentor to determine match suitability
between a mentor and mentee. The greatest weight will be placed on the mentee preferences
and needs. A match selection will be made using the match suitability criteria as a guide:







Preferences of the mentor, mentee, and/or parent/guardian
Similar gender/ethnicity
Common interests
Compatibility of meeting times
Geographical proximity
Similar personalities

2. Once a potential match is identified, and prior to contacting any of the prospective
participants, the program coordinator must review the files of the potential mentor and
mentee to ensure all screening procedures have been completed and both have met all the
eligibility criteria. As this is determined, the program coordinator fills out the Match
Worksheet. A copy of the Match Worksheet will be placed in both the mentor and mentee
files once a match is made.
3. The program coordinator then first contacts the prospective mentor and without using last
names, describes and provides information about the mentee to determine if there is interest
by the mentor.
4. Given initial interest by the mentor, the program coordinator then provides the mentee’s
parent/guardian with a description and information about the prospective mentor.
5. If both the mentor and the parent/guardian agree, the coordinator will then contact the
mentee and describe the prospective mentor to them. The mentee is informed last so as to
minimize disappointment if either the mentor and/or parent/guardian does not approve of the
suggested match in some way.
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Once both parties tentatively agree to the match, a time is scheduled for an introductory
meeting. The program coordinator facilitates this introductory meeting of the mentor,
mentee, and parent/guardian. The program coordinator should conduct the meeting by:
Facilitating introductions
Having the mentor take the lead in talking about his/her interests, hobbies, and why
he/she wants to be a mentor, followed by the mentee doing the same
Asking each party if they are interested in moving forward with the match

6. If anyone is uncertain, the parties may be given time to consider the match further.
7. If all agree to move forward with the match, match contracts must be completed and signed by
all parties. Copies of all are given to each party.
8. The first mentor and mentee match meeting date and time should be confirmed. Telephone
numbers and addresses can be exchanged at this time.
9. The parent/guardian must provide a copy of the youth’s health insurance card or health
insurance provider information to the mentor at this time.
10. Once the match is made, program staff will add the mentor/mentee name to the log sheet
of the mentee/mentor files and schedule the first follow-up call to each person within the first
week following their first meeting date.
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Sample Matching Policy
Board Approval Date: __________

Revision Date: __________

It is the policy of the << >> Mentoring Program that the program coordinator will follow the
guidelines outlined in the match procedure prior to creating a mentor/mentee match. The
program coordinator should use the factors outlined in the matching procedure to determine the
suitability of a mentor/mentee match.

The program coordinator will determine the suitability based on the following criteria:






Preferences of the mentor, mentee, and/or parent/guardian
Similar gender/ethnicity
Common interests
Geographic proximity
Similar personalities

Matches must be either male adult to male youth or female adult to female youth. In special
circumstances and with board or director approval, it is acceptable for female mentors to be
matched with male youth. It is never acceptable for male mentors to be matched with female
youth.
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SAMPLE MATCH RATIONALE FORM
(To be completed prior to match date)

Volunteer Name: _________________________________________________________
Youth Name: ____________________________________________________________

Parent Name: ____________________________________________________________

Match Date: _____________________________________________________________

1. Do the match participants live in the same geographic area? What is the approximate driving/traveling
distance between the two residences?
2. Summarize the youth’s and parent/guardian’s preferences and the volunteer’s ability to comply.
3. Summarize the volunteer’s preferences and the youth’s strengths and ability to comply.
4. Summarize hobbies and interests the two have in common.
5. Summarize how the skills and resources of the volunteer will assist the youth in goal-related areas.
6. Summarize potential supervisory concerns of the match, such as any weaknesses of the volunteer, youth
and parent/guardian.
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SAMPLE MATCHING WORKSHEET
The following are potential questions to ask.

1. What do they have in common?

2. What makes them a good match?

3. Why did you pick these two people?

4. What should be the goals of this match?

5. What additional information would you like to know?
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SAMPLE MENTOR MATCH AGREEMENT
We, the undersigned, as participants in (name of program) , agree to work together to uphold the spirit and
intent of the mentoring relationship and agree to
•
•
•
•
•
•
•
•
•

Accept assignments with an open mind and a willingness to learn
Make contact with mentee at least once every week for a minimum of 30minutes
Keep personal matters confidential
Meet on school premises at least once per year to attend in-service training and/or group sessions, and
advise the REACH program coordinator when we are unable to attend
Complete weekly activity reports
Contact the program coordinator to discuss mentor–student activities and obtain feedback and suggestions
for maintaining the mentor–student relationship
Contact (name of program coordinator) as soon as possible to discuss any problems or concerns that
could impact the mentor relationship
Ask about things we do not understand
Make a legitimate offer to be on time for appointments related to the mentor–student match and call when
appointments may need to be broken

Signed into agreement on this ___________ day of ____________, 20___.

_______________________________________
Mentor Name

_________________________________________
Student Name
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SAMPLE CONFIDENTIALITY AGREEMENT
Confidentiality
All the information you are told about your student is confidential and sharing that information with others is
prohibited. However, you are required to report certain things. Do promise a student that you will keep
confidential information secret. Tell the student that he/she is free to share confidential information with you but
that you are required to report certain things. It is critical, not only for the welfare of the student, but also to
protect yourself that you adhere to these exceptions:
1. If a student confides that he or she is the victim of sexual, emotional or physical abuse, you must notify
(name of program coordinator) immediately.
Note on your calendar when this information was reported and to whom it was given. Remember this
information is extremely personal and capable of damaging lives, so do not share it with anyone expect the
appropriate authorities.

2. If a student tells you of his/her involvement in any illegal activity you must tell (name of program
coordinator) immediately. Again, note on your calendar when this information was reported and to whom it was
given.
Summary
These procedures are designed to protect the students from harm and to prevent even the appearance of
impropriety on the part of (name of program) and its participating mentors, volunteers and students. One
accusation could, at the very least, seriously damage the reputation of all those participating and endanger (name
of program) .
Please know that we appreciate your participation in the (name of program) and that we appreciate your
adherence to these procedures. If you have any questions, please call (name of program) at (phone
number) .
I have read, understand and agree to strictly abide by the (name of program) Mentor/Volunteer Procedures. I
understand that failure to adhere to these procedures may result in my removal from participation in the program.

__________________________________
Signature

__________________________________
Print Name

__________________________________
Date
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ABOUT YOUR STUDENT FACT SHEET
Student’s name:

Mentoring time will be at least 30minutes per week, on-site during or approved after school, and intended to build
positive relationships with adults (playing games, journaling, playing sports, having lunch, etc.). Please complete the
following information learn more about your mentee. Thank you!

STRENGTHS: (Interests, extra-curricular activities, etc.)

SPECIAL CLASSROOM RULES OR ACCOMMODATIONS FOR STUDENT:

WHO IS THE STUDENT’S HOME ROOM TEACHER?

TEACHER

ROOM #

BEST TIME TO MEET WITH STUDENT?

□ Home Room, Time: ____:____ - ____:____

□Afterschool, Time: ____:____- ____:____

□ Lunch, Time: ____:____ - ____:____

□ PE, Time: ____:____ - ____:____

□ Before School, Time: ____:____ - ____:____

□ Other: ____:____ - ____:____

WHAT OTHER ADULT(S) IS THE STUDENT CONNECTED WITH IN THE SCHOOL?

______________________________________________________________________
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ALTERNATE CONTACT IF SITE COORDINATOR IS UNAVAILABLE:

______________________________________________________________________
ADDITIONAL INFO:

SAMPLE MENTOR ACTIVITY LOG
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SAMPLE MENTOR ACTIVITY REPORT
Month: ____________ Year: ____________ Student Name: __________________
Mentor Name: ______________________________ Phone: _________________________

Issues of a confidential nature should not be addressed on this form. Please contact (name of program
coordinator) at (telephone number) for information and/or assistance.

Activity:

Week 1

Week 2

Week 3

Week 4

Number of Phone Contacts
Number of E-mail/Fax Contacts
Number of Personal Contacts

1. Total number of hours spent this month on mentoring activities: ____________________
(This should include the approximate amount of time spent during phone conversations, e-mails and in
person.)

2. Please describe any activities you and your mentee have been involved in this month. Check all that apply:
school projects
tutoring
 field trips
 college preparation
job shadow

school shadow

 home visits

 parent conferences

social activities

goal setting

 other: _________________________

Any additional comments (e.g., topics of discussion, questions the student might have asked, etc.)?

3. Please check the appropriate box that best describes your mentee’s motivation in the following areas this
month:
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Activity:

Increased

No Change

Decreased

Don’t Know

Grades/school performance
School attendance
Time management skills
General attitude and outlook
Self-esteem
Confidence
Communication with adults
Willingness to accept responsibility

4. Describe any major obstacles that have come up in the relationship. Explain how they were handled.

5. Please provide any additional comments, suggestions or questions for the staff.
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SAMPLE RECOGNITION POLICY
Board Approval Date: ________
Revision Date: _________
It is the policy of the New Insights Mentoring Program that all participants— including mentors, mentees, and
parents/guardians—be recognized as important to the success of the mentoring program. Particular emphasis will
be placed upon recognizing the program’s volunteer mentors.
It is the responsibility of the program coordinator to, at minimum, plan and implement the following recognition
activities:
 Host an annual recognition event including selection of a mentor, mentee, and parent/guardian of
the year along with other outstanding service or performance acknowledgments
 Feature a mentor, mentee, parent/guardian, or general match success story in each quarterly
newsletter
 Establish a mentor recognition award system for length of service
 Utilize outstanding mentors to help deliver orientation and training sessions for the recruitment
and matching of new mentors.

100 WAYS TO GIVE RECOGNITION TO VOLUNTEERS
Continuously, but inconclusively, directors and coordinators of volunteer programs discuss the subject of
recognition. There is great agreement as to its importance but great diversity in its implementation. It is important
to remember that recognition is not so much something you do as it is something you are. It is sensitivity to other
people.
1. Smile.
2. Put up a volunteer
suggestion box.
3. Treat to a soda.
4. Ask for a report.
5. Send a birthday card.
6. Arrange for discounts.
7. Give service stripes.
8. Maintain a coffee bar.
9. Plan annual ceremonial
occasions.
10. Invite to staff meeting.
11. Recognize personal needs
and problems.
12. Accommodate personal
needs and problems.
13. Be pleasant.
14. Use in an emergency
situation.

34. Respect sensitivities.
35. Enable to grow on the
job.
36. Enable to grow out of
the job.
37. Send newsworthy
information to the
media.
38. Ask client/patient to
evaluate his or her
work-service.
39. Say “Good afternoon.”
40. Honor their
preferences.
41. Create pleasant
surroundings.
42. Invite them to staff
coffee breaks.
43. Enlist them to train
other volunteers.

55. Write them thank-you
notes.
56. Invite participation in
policy formulation.
57. Surprise with coffee
and cake.
58. Celebrate outstanding
projects and
achievements.
59. Nominate for
volunteer awards.
60. Have a “Presidents
Day” for new
presidents of
sponsoring groups.
61. Carefully match
volunteer with job.
62. Praise them to their
friends.

77. Send letter of
appreciation to
employer.
78. Plan a recognition
edition of the agency
newsletter.
79. Color-code name tags to
indicate particular
achievements (hours,
years, unit, etc.).
80. Send commendation
letters to prominent
public figures.
81. Say “We missed you.”
82. Praise the sponsoring
group or club.
83. Promote staff smiles.
84. Facilitate personal
maturation.
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15. Post honor roll in
reception area.
16. Respect their wishes.
17. Give informal teas.
18. Keep challenging them.
19. Send a Thanksgiving card
to the volunteer’s family.
20. Award plaques to
sponsoring group.
21. Take time to explain.
22. Be verbal.
23. Motivate agency VIPs to
converse with them.
24. Hold rap sessions.
25. Give additional
responsibility.
26. Afford participating in
team planning
27. Respect Sensitivities
28. Award plaques to
sponsoring group.
29. Take time to explain.
30. Be verbal.
31. Motivate agency VIPs to
converse with them.
32. Hold rap sessions.
33. Afford participation in
team planning.

44. Have a public
reception.
45. Take time to talk.
46. Defend against hostile
or negative staff.
47. Make good plans.
48. Commend to
supervisory staff.
49. Send a valentine.
50. Make thorough prearrangements.
51. Persuade personnel to
equate volunteer
experience with work
experience.
52. Create a partnership
with paid staff.
53. Recommend to
prospective employer.
54. Provide scholarships to
volunteer conferences
or workshops.

63. Provide substantive inservice training.
64. Provide useful tools in
good working
condition.
65. Say “Good night.”
66. Plan staff and
volunteer social events.
67. Be a real person.
68. Rent billboard space
for public praise.
69. Accept their
individuality.
70. Provide opportunities
for conferences and
evaluation.
71. Maintain meaningful
files.
72. Send impromptu fun
cards.
73. Plan occasional
extravaganzas.
74. Instigate client-planned
surprises.
75. Utilize purchased
newspaper space.
76. Promote a Volunteer
of the Month program.

85. Distinguish between
groups and individuals
in the group.
86. Adequately orient.
87. Award special citations
for extraordinary
achievements.
88. Fully indoctrinate
regarding the agency.
89. Send holiday cards.
90. Be familiar with the
details of assignments.
91. Conduct communitywide, cooperative,
interagency recognition
events.
92. Plan a theater party.
93. Attend a sports event.
94. Have a picnic.
95. Say “Thank you.”
96. Smile.
97. Have fun!
98. Solicit their ideas.
99. Have a volunteer day.
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SAMPLE MENTOR RECOGNITION CALENDAR OF EVENTS

July
Letter of Invitation for Fall Semester
August
Letter of Confirmation/Schedule
September
Back-to-School Reception
October
Halloween Activities
November
Thanksgiving Card
December
Holiday Card or “Treasure Chest”
January
National Mentoring Month, Mid-Year Survey
February
Valentines
March
Follow-Up Letter
April
National Volunteer Week
May
Awards, Assemblies, Certificates
June
Year-End Survey
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SAMPLE MENTEE/MENTOR TERMINATION RITUAL
Termination may be the result of a variety of situations.
•
•

•

Sometimes it may become necessary to terminate a match due to conflicts between the mentee and mentor.
Sometimes termination may occur because either the mentee or the mentor drops out of the program. The
dropouts may occur as a result of relationship conflicts or other factors (e.g., mentor’s time limitations,
irresolvable problems with the mentee).
Sometimes it may become apparent that the mentee and/or mentor may work more effectively with another
mentor/mentee. In these cases, reassignment may be best.

Termination should provide closure and opportunities for learning. In order for termination to accomplish this, the
program director(s) may follow these guidelines:

•

Identify and verbally clarify the reasons for termination with both the mentee and mentor. If the reasons
involve the behavior of either party, this should be presented in a constructive manner. The person who
engaged in the behavior (tardiness, rudeness, indifference, absenteeism, etc.) should be asked how that
might make others feel, and the person who received the behavior could be asked how s/he might respond
or address such behavior in the future. This will serve as practice for the actual meeting between the mentor
and mentee.

•

Give the mentee and mentor the opportunity to discuss together what worked and didn’t work in their
relationship and to identify ways to handle future situations more effectively. The program director(s) should
facilitate a conversation between the mentee and mentor in order to make sure that both parties express
themselves positively and constructively. This information may be critical to successfully rematching the
mentee or mentor.

•

Both parties should be encouraged to share their feelings about ending their relationship. Mentors who are
terminating because of time limitations or other reasons not related to the mentee need to make particularly
clear to the mentee that s/he did not do anything to make the mentor leave. The mentor should share with
the mentee the things about the mentee that s/he liked. Without this—and often even with it to a lesser
degree—the mentee will feel they are unlovable or flawed in some way. The mentor should do all that he or
she can to convince the child this is not so.

•

Plan the next step. If the mentee is to be reassigned, discuss the new relationship with the mentee alone first.
Help him or her to identify mistakes that occurred with the previous mentor and discuss ways to avoid those
mistakes in the future. (New behaviors may have been mentioned by the mentor in the mentor-mentee
termination meeting.) If the match ended due to factors other than relationship conflict (e.g., mentor’s parttime job schedule changed), reassure the mentee that s/he was not to blame and help him or her process any
feelings about the termination of that relationship.
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•

Arrange a meeting between the mentee and the new mentor. Set appropriate time boundaries (e.g.,
“We will meet weekly for one year and then see if we are able to spend more time together after that.”) and
guidelines for the relationship (especially if there were problems with the previous match). If a mentee has
had significant problems with previous mentors, a trial period may be appropriate.

Often, termination will become public information to other mentees and mentors in the program. The program
director(s) should address this in order to minimize assumptions and rumors.
•

If a mentee leaves the program—Explain to the others that you and the mentee have decided that this is not
the best place for him or her to be at this time.

•

If a mentor leaves the program—Tell the others that he or she needed to leave the program. If the mentor’s
reasons for leaving were unrelated to the mentee, remind the other group members of this. If the reasons
for leaving were related to the mentee, tell the group that you and the mentor decided that it would be best
to find a mentor who had more in common with the mentee and would be better able to connect with the
mentee.

•

If mentees and mentors are reassigned (which should happen only infrequently)—Tell the group that
everyone involved decided that it would be best to rearrange matches. Remind the others that sometimes
after getting to know someone a little better, it becomes apparent that you may work better with another
person. If this happens, encourage mentees and mentors to approach the program director(s) to discuss
reassignment.
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Sample Closure Procedure
Board Approval Date: __________

Revision Date: __________

New Insights Mentoring Program staff will follow the closure procedures as closely as possible and
will vary based on the reasons for the match ending:
1. At the point it is decided that a match is closing, the mentoring program staff will fill out a
Match Closure Summary form and supervise and instruct all participants through the closure
process. A copy of the Match Closure Summary will be placed in both the mentor and
mentee files.
2. All closures must be classified as to the reason for the match ending. The major classifications
are as follows and the circumstances will dictate the procedure to be followed:
Planned
A planned closure is one that has been known about for a period of time such as three months
or more. Common reasons for planning a match closure may include the match is reaching the
end of the one-year commitment, the youth ages out of the program, and/or the goals of the
match have been achieved.
Extenuating
Extenuating circumstances for match closure are usually more sudden in nature, and beyond
the control of the program and/or its participants, i.e., relocation or moving away, or an
unexpected personal crisis.
Difficult
A difficult match closure is due to relationship or behavioral difficulties, i.e., lack of
cooperation or contact, parental disapproval, irreconcilable issues, lack of compatibility, and/or
violations of program policies.
3. In all cases, attempts will be made to have a closure meeting to include program staff, the
mentor, and mentee. The parent/guardian may attend if he/she desires. The meeting agenda
should cover the following, depending on the circumstances of closure:
 Open discussion about the relationship ending
 Complete the closure Exit Surveys
 Discuss New Insights’ policies around future contact (see Closure Policy)
 Distribute participant Closure Letters
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4. In the absence of a meeting, program staff will attempt to contact all parties by phone to inform
them the match is closing and how best to proceed in closing the match. Closure Letters and
Exit Surveys will be mailed out to the mentor, mentee, and parent/guardian and will include
self-addressed, stamped envelopes.
5. In all circumstances, the mentor, mentee, and parent/guardian should all receive a Closure
Letter stipulating the match has formally ended and any future contact is beyond the scope and
responsibility of New Insights.
6. Program staff must coordinate closure proceedings with evaluation requirements and assist in
any way necessary to gather evaluation data during this process.
7. Copies of the Closure Letters and all completed Exit Surveys should be placed in the
respective mentor or mentee files.
8. Depending on planned future participation in the program, the files of mentors and/or
mentees exiting the program should be kept active or placed in the program archives.
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SAMPLE CLOSURE INTERVIEW FORM
Date: ______________________

Mentee’s Name: ______________________________________

Mentor’s Name: ______________________________________

Date of Matching: ___________________ Date of Termination: ___________________

1. What caused the termination?
2. Does the mentor have any suggestions for making the program more successful?

3. Does the mentee have any suggestions for making the program more successful?
4. Are there any misunderstandings or other issues to be resolved?
5. Would the mentor like to be rematched? ___ Yes ___ No
6. Would the mentee like to be rematched? ___Yes ___ No

Form completed by: ______________________________________________________
Print Name
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Sample Mentor Exit Survey
Thank you for serving as a mentor in the New Insights Mentoring Program. Your efforts are greatly appreciated. We are always looking
for ways to improve our program and appreciate your feedback. Please complete the following and return in the enclosed envelope.
Name:________________________________________

Date:________

Name of Mentee: ________________________________________________
Length of Match: ___years ____months
Check what best describes your relationship with your mentee. Then please explain your answers below:
 Very close
 Very successful

 Close
 Successful

 Not very close
 Not very successful

Why is your match ending?

Do you feel like you made a difference in your mentee’s life?
Please explain below:

 Yes

 No

Did you feel you received adequate support and supervision from program staff?

What aspects of the New Insights Mentoring Program did you like the best?

What aspects of the New Insights Mentoring Program did you like the least?

What could we have done to make our program a better experience for you and/or your mentee?

Would you like to be rematched?

 Yes  No

Please provide any additional comments:
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SAMPLE NEW MENTORING PROGRAM IMPLEMENTATION TIMELINE
(This timeline is designed to serve as a guide, as many mentoring programs take six to nine months to begin operating.)

Task
PLANNING:
Pre-Planning
Pre-Program Development
Structure the Mentoring Program

MENTOR/MENTEE RECRUITMENT
AND SELECTION:
Mentor Recruitment

Mentee Recruitment

Mentor/Mentee Selection
Document Data about Mentees

ORIENTATION AND TRAINING:
Pre-Orientation and Training
Mentor Orientation

Mentee Orientation

Mentor Training
Mentor Application Review, Screening
and Selection

Description
Conduct Needs Assessment.
Review the Elements of Effective Practice
Determine the purpose, type of
youth/student needs, goals, mentoring
model, and structure of the program as
outlined in the Elements.
Assign/hire program coordinator.
Form an advisory committee.
Develop/select forms and determine
budget.

Time Period
Months One to Three
Varies by Program

Month Four
Identify potential sources for recruitment.
Develop public relations materials.
Make contacts and mail marketing/public
relations information.
Follow up on all sources.
Develop criteria for mentee selection.
Determine if prospective mentees meet
criteria.
Select only those who fit the established
criteria.
Choose data to document on the basis of
the outcomes you wish to accomplish.
Also, disseminate a pre-mentoring survey
to mentees.
Months Five and Six
Identify trainers.
Conduct staff training.
Orient potential mentors to the program.
Potential mentors complete application
form and consent to a background check.
Orient interested youth to the program
Expectations should be clearly
communicated. Potential mentees
complete an application form. Parent
permission is granted.
Mentors should attend a mentor training
Applications are reviewed and
screening/background checks are
completed.

MATCHING:
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Pre-Matching

Kick-Off

Mentor/Mentee Activities

Develop criteria for matching.
Match students and mentors on the basis
of information from application (gender,
interests, career interest, skills).
Formal opening of the program that allows
for the first mentor/mentee meeting and
“getting to know you” activities. Parents
may be invited.
Arrange for group activities on a regular
basis.
Assist mentors/mentees with activity ideas.

ONGOING MAINTENANCE AND
SUPPORT:
Feedback from Mentors and Mentees
Additional Mentor Training and Support
Sessions
RECOGNITION:

Determine a mechanism for getting regular
feedback from the mentors and mentees.
Conduct regular mentor support meetings.
Monitor mentor/mentee relationships.
Celebrate and recognize the
accomplishments of the program and
mentors’/mentees’ contributions. Invite
stakeholders.

Prior to orientation

Varies according to
program

Could be held monthly,
but should be held at
least quarterly
Regularly

Prior to mentor training
Varies according to the
program
Monthly
Annually at a minimum

EVALUATION:
Determine what outcomes to measure and
evaluate.
Collect data on participants and mentors
related to your outcomes.
Measure outcomes and conduct
evaluation.
Review program progress and refine as
needed.
Reflect on and disseminate findings.

During planning phase
Monthly
Annually
Annually
Annually

For more information on starting your own school-based mentoring program, please reference the Starting a New
School-based Mentoring Program link (s) provided in the resources page. You may also request no-cost assistance
through The National Mentoring Resource Center (NMRC) Below is the link to request free technical assistance
through NMRC, along with some special instructions to follow when completing your request or check out this handy
video: https://www.youtube.com/watch?v=1O24atFoV6w
1) Learn about TA offered and sign up for a TTA360 account to request assistance
here: http://www.nationalmentoringresourcecenter.org/index.php/training-ta/technical-assistance.html
2) Follow the link for “Submit TTA Request”
3) IMPORTANT:
· Under TTA Provider, select National Mentoring Resource Center from the drop down menu
· When completing request summary- make sure to mention “mentoring”, and if you would like to request
a particular consultant, you can mention their name here.
· Select "within 30 days" for start time of your TTA (fastest processing)
Please note: This OJJDP portal that you are using to apply for assistance is different than the NMRC portal that
you will use later once you begin receiving technical assistance.
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ONLINE RESOURCES
AND HANDBOOK
REFERENCES
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Resource Description

Resource link

Annual Recruitment Plan

http://www.wacampuscompact.org/retentionproject/Mentoring%20Policies/Policies/
annualrecruitmentplan.pdf

Building Relationships: A Guide
for New Mentors

http://educationnorthwest.org/sites/default/files/resources/building_relationships.pdf
http://ctb.ku.edu/en/table-of-contents/implement/youth-mentoring/build-mentorrelationships/main

Collaborative Mentoring
Webinar Series
Common Developmental
Characteristics of Middle School
Aged Students
Communication Skills for
Mentors
Elements of Effective Practice for
Mentoring™
First Generation College
Students

http://www.mentoring.org/program-resources/collaborative-mentoring-webinar-series/
https://drive.google.com/file/d/0B3GYmdbui_qKUUdQelczTWNVNDA/edit
http://talkingitthrough.educationnorthwest.org/
http://www.mentoring.org/newsite/wpcontent/uploads/2016/01/Final_Elements_Publication_Four
th.pdf
https://professionals.collegeboard.org/guidance/prepare/first-generation
http://www.mu.edu/counseling/documents/1stgenerationcollegestudents.pdf
http://www.firstgenerationstudent.com/
http://www.imfirst.org/

Generic Policy & Procedure
Manual
Helping to Bridge Learning to
Careers
Leveraging Local Partnerships
for Program Success
Mentoring a Youth in Foster
Care
Mentoring Activities

http://educationnorthwest.org/sites/default/files/resources/policy.pdf
http://www.gadoe.org/Curriculum-Instruction-andAssessment/CTAE/counselor/Pages/careers.aspx
http://educationnorthwest.org/sites/default/files/resources/sonoma_study.pdf
http://www.mentoring.org/images/uploads/july14cmws.pdf
http://www.aask-az.org/help_a_child/mentoring/kids_9-15.php
http://teammates.org/wp-content/uploads/2011/01/Match_Activities.pdf
https://www.pinterest.com/teammatesmentor/
http://teammates.org/mentor-resource-library/activities/
http://teammates.org/mentor-resource-library/conversation/

Mentor Recruitment
Mentor Screening and
Background Checks
Move on When Ready
(MOWR)

http://educationnorthwest.org/sites/default/files/resources/recruitment.pdf
http://educationnorthwest.org/sites/default/files/resources/screening.pdf

Parent Engagement

http://educationnorthwest.org/sites/default/files/resources/parent_handbook-1.doc

https://www.gadoe.org/Curriculum-Instruction-andAssessment/CTAE/Documents/MOWR-Schools-PSI-FAQ.pdf
http://www.americaspromise.org/parent-engagement-toolkit
http://www.mybooklibrary.com/information-for-parents-on-youth-mentoring-programs.html
http://educationnorthwest.org/sites/default/files/resources/factsheet6.pdf
http://www.huffingtonpost.com/Mickey-goodman/are-we-raising-a-generati_b_1249706.html
https://drive.google.com/file/d/0B3GYmdbui_qKYUI5WXF2akU0N3c/edit
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Training New Mentees
Starting a New School-based
Mentoring Program

http://educationnorthwest.org/sites/default/files/training-new-mentees.pdf
https://docs.google.com/viewerng/viewer?url=http://www.mentoring.org/downloads/mentoring_41
3.pdf
http://educationnorthwest.org/sites/default/files/foundations.pdf
http://educationnorthwest.org/sites/default/files/abcs.pdf
http://ctb.ku.edu/en/table-of-contents/implement/youth-mentoring/overview/main
http://www.mentoring.org/new-site/wp-content/uploads/2015/09/Full_Toolkit.pdf

NMRC Technical Assistance

Video https://www.youtube.com/watch?v=1O24atFoV6w
Learn more http://www.nationalmentoringresourcecenter.org/index.php/trainingta/technical-assistance.html
California Mentoring Partnership www.camentoringpartnership.org

The Academic Coach

A HANDBOOK FOR
MENTORS

Academic Coaching\Study Habits Checklist.pdf
Academic Coaching\Grade 9 Checklist.pdf
Academic Coaching\Grade 10 Checklist.pdf
Academic Coaching\Grade 11 Checklist.pdf
Academic Coaching\Grade 12 Checklist.pdf
www.mentoring.org
http://www.mentoring.org/new-site/wp-content/uploads/2015/09/Wisdom_of_AgeA_Handbook_for_Mentors.pdf

Training Mentors

http://www.emt.org/userfiles/DesigningMentorTrng.pdf

TheWISDOMofAGE

http://talkingitthrough.educationnorthwest.org/
http://educationnorthwest.org/sites/default/files/resources/training.pdf
http://educationnorthwest.org/sites/default/files/resources/Ongoing%20Training%20for%20Ment
ors.pdf
http://educationnorthwest.org/sites/default/files/resources/factsheet10.pdf
http://ctb.ku.edu/en/table-of-contents/implement/youth-mentoring/train-members/main
Training New Mentees

Low Cost Training http://mentoringcentral.net/train-mentors/building-the-foundation-mentor/
http://educationnorthwest.org/sites/default/files/training-new-mentees.pdf
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Realizing Educational Achievement Can Happen

143 | P a g e

